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Ethnic Studies Lesson 1A: 
Introduction—Teacher Resources
• Outline of course for UC submission as an approved Ethnic Studies course
• This course does not rely on a textbook; but additional resources, including books, are mentioned at the end of 

each lesson.
• This course uses websites and videos extensively. A List of Videos and Websites is available in order to help 

schools and districts whitelist these resources.
• Use this Advertisement Blocking Strategy Resource page to set up an ad-blocking extension on your 

Windows machines or to utilize the Safari browser Reader View icon.
• Some additional materials and resources are mentioned in the course. You can prepare for teaching this course 

by making sure the class has access to the following:

• Computers for students to access Google documents, websites, and slide-making software
• Screen-sharing software for the teacher
• Student journals (composition notebooks, spiral notebooks, three-ring binders, etc.) to use daily for note 

taking, short paragraph writing, and essay writing
• 3 x 5 cards for timeline events and other activities
• Bulletin board for timelines by ethnicity
• Chart paper for student group work and displays
• Sticky notes

• Student groups are sometimes required to view videos by group. This will require that students have access to 
computers in class, that videos are already whitelisted, that ad-blocking strategies have been taught, and that 
acceptable use-of-computer policies have already been implemented with students.

• It is assumed that students may already have some prior knowledge of American history topics or of specific 
ethnicities—through education or personal experience. Almost all new topics are introduced by asking 
respectfully what students already know. This can lead to lengthier conversations than what is indicated in the 
course. Each unit’s KWL chart (what we Know, what we Want to learn, and what we’ve Learned) allows for a 
repository of this information. The use of students’ personal experience should be an integral part of this course.

• The course presents an abundance of information, and few units can be missed without missing an ethnic group 
or relevant topic. Some strategies, though, for reducing course content due to timing or learning speed may 
include: omitting the assessment or homework assignments (use class notes, deliverables, and participation for 
assessment), omit the Conclusion unit and final paper, or omit the debate lessons (these are two-part lessons 
indicated in the example form of 3Ha and 3Hb). Conversely, the course can be extended to a year-long course 
by using the assessments/homework during class time, focusing on the Additional Readings and Resources 
section in each lesson, encouraging students to pursue private study questions that have arisen during the KWL 
process, using novel studies, and participating in additional debates that are listed at the end of the course.

• When students conduct in-class research, they are almost always asked to work in a group or pair with 
another student before sharing that information with the class. This strategy can help students, especially ESL 
students, build academic language skills and build language confidence before sharing with the class.

• This course uses fixed display space, especially for concurrent timelines by ethnicity. Students will create 3 x 
5 event cards and place them on bulletin board timelines. Plan for a space for this activity that will grow over 
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time. Conversely, the timeline can be created using Google Sheets or Google Drawings, so students have 
access to the timeline information remotely when they are completing their writing activities.

• Student groups are often asked to create a five-slide slideshow to summarize their research. Teachers should 
feel comfortable using whatever technology they have access to and are comfortable with. Five free resources 
that could be used include:

• Google Slides
• Canva
• Prezi
• Slides Carnival
• Powtoon

• Support documents are used throughout the course. Teachers should create an online copy of all original 
support documents before using them in their class. Some documents are used by the whole group (such as 
the KWL chart), some are used per group, and some are used per individual. Teaching students how to make 
a copy of the class document for their own use, and labeling that document appropriately, will help with 
organizing the class’s materials. Students use these support documents in their end-of-unit essays and final 
conclusion essays, so it is helpful to have all documents in one folder for the class and in unit folders for the 
students.

• The California Ethnic Studies Themes and California Ethnic Studies Values and Principles are identified and 
enumerated in the preface and chapter 1 of the California Ethnic Studies Model Curriculum.

• Ongoing teacher feedback is appreciated and necessary in order to keep the course up to date and relevant 
for teachers. Teachers can ask questions or provide requests for updates on this form—QUESTIONS and 
REQUESTS for UPDATES. This form can be submitted as many times as necessary.

• Teacher overall course feedback is also in the last unit. Submitting this final form is also very helpful in 
keeping the course up to date: COURSE EVALUATION.

NOTE TO EDUCATORS REGARDING ADDITIONAL READINGS AND RESOURCES: America is a pluralistic 
country, ethnically. It is also a pluralistic country politically—left, right, and center. Ethnic studies educators have 
ready access to resources from the left-of-center in the 2021 California Model Curriculum and in the Liberated 
Model Curriculum. This Comparative Cultures Ethnic Studies curriculum favors teachers exposing students to 
views from across the political spectrum. Educators often lack guidance to materials from outside the left-of-
center. Therefore, in the sections on Additional Readings and Resources, the Comparative Cultures Ethnic Studies 
curriculum alerts educators to credible resources that provide an alternative to the other Model Curricula. In doing 
so, this curriculum encourages educators to acquaint students with evidence-based views from left, right, and center.

https://www.cde.ca.gov/ci/cr/cf/esmc.asp
https://www.cde.ca.gov/ci/cr/cf/esmc.asp
https://www.liberatedethnicstudies.org/
https://www.liberatedethnicstudies.org/


Ethnic Studies 1A: List of Videos and Websites

Lesson Videos and Websites

1A California Ethnic Studies Model Curriculum

1B WWLTV: What is critical race theory?
PBS News Hour: Why Americans are so divided over teaching critical race theory
Constitution US: What is Pluralism?

1C University of Michigan Center for Research on Learning and Teaching: Guidelines for Discussing Di�cult 
orHigh-Stakes Topics
Anti-defamation League: Can We Talk? Tips for Respectful Conversation in Schools, Workplaces and
Communities
American Anthropological Association: AAA Statement on Race

Scienti�c American: Race is a Social Construct, Scientists Argue
Crash Course: Race and Ethnicity, Sociology

1D University of Delaware, Race: The Power of an Illusion, Ep. 1
PBS: The Origin of Race in the USA

1E University of North Carolina, Race Deconstructed: Science and the Making of Di�erence.
Science Direct: Environmental Determinism
Environmental Determinism vs Possibilism

Scienti�c American: The Ugly History of Climate Determinism is Still Evident Today

1F Council on Foreign Relations: What is Colonialism and How Did It Arise?
Ted-Ed, The Atlantic slave trade: What too few textbooks told you
History: Social Darwinism
CNN: The KKK: Its history and lasting legacy

1G CNN: The KKK: Its history and lasting legacy
Brookings Institute: White nationalism remains major concern for voters of color
Anti-defamation League: Hate Beyond Borders: The Internationalization of White Supremacy
Anti-defamation League: Hate on Display, Hate Symbols Database
NBC: White Supremacist propaganda produced by US hate groups is spreading—and working
Civic Online Reasoning: Sort Fact from Fiction online with Lateral Reading

INTRODUCTION

https://www.cde.ca.gov/ci/cr/cf/esmc.asp
https://www.youtube.com/watch?v=4xfFUgVK5AY
https://www.youtube.com/watch?v=4JbdKWsHeLI
https://constitutionus.com/democracy/what-is-pluralism-and-why-is-it-important/
https://crlt.umich.edu/publinks/generalguidelines
https://crlt.umich.edu/publinks/generalguidelines
https://www.adl.org/resources/tools-and-strategies/can-we-talk-tips-respectful-conversations-schools-workplaces-and
https://www.adl.org/resources/tools-and-strategies/can-we-talk-tips-respectful-conversations-schools-workplaces-and
https://americananthro.org/about/policies/statement-on-race/
https://www.scientificamerican.com/article/race-is-a-social-construct-scientists-argue/
https://www.youtube.com/watch?v=7myLgdZhzjo
https://capture.udel.edu/media/RaceA+The+Power+of+an+Illusion%2C+Ep.+1A+The+Difference+Between+us/1_de7u5ihx/180544301
https://www.pbs.org/video/the-origin-of-race-in-the-usa-wbm41s/
https://exhibits.lib.unc.edu/exhibits/show/race-deconstructed/environmental-determinism----
https://www.sciencedirect.com/topics/social-sciences/environmental-determinism
https://www.google.com/search?sca_esv=aa28fc080d8e673c&sxsrf=ACQVn0_jFtJ7rYEsZPQcxAAJBMO4aGqijg:1711313041987&q=possibilism&tbm=vid&source=lnms&prmd=ivsnmbtz&sa=X&ved=2ahUKEwjE8t3v4Y2FAxWolYkEHURkAwIQ0pQJegQIDRAB&biw=1280&bih=593&dpr=1.5#fpstate=ive&vld=cid:dd03f9cf,vid:GOQ_u3aiD8Y,st:0
https://www.scientificamerican.com/article/the-ugly-history-of-climate-determinism-is-still-evident-today/
https://world101.cfr.org/contemporary-history/prelude-global-era/what-colonialism-and-how-did-it-arise
https://www.youtube.com/watch?v=3NXC4Q_4JVg
https://www.history.com/topics/early-20th-century-us/social-darwinism
https://www.youtube.com/watch?v=yyGZISG134Q
https://www.youtube.com/watch?v=yyGZISG134Q
https://www.brookings.edu/articles/white-nationalism-remains-major-concern-for-voters-of-color-and-appears-to-be-connected-ideologically-to-the-growing-christian-nationalism-movement/
https://www.adl.org/resources/report/hate-beyond-borders-internationalization-white-supremacy
https://www.adl.org/resources/hate-symbols/search?page=3
https://www.nbcnews.com/think/opinion/white-supremacist-propaganda-produced-u-s-hate-groups-spreading-working-ncna1140726
https://www.youtube.com/watch?v=SHNprb2hgzU&t=227s


1Ha Cornell Law School: a�rmative action
Pearson: Why is A�rmative Action so Controversial and DoWe Still Need It?
Chat GPT

1Hb Chat GPT

1I James Madison Program in Ideals and Institutions: Agency, Not Equity: A Path to Achieve Excellence for All
PBS: Pullman Porters Plant the Seeds of Civil Rights
Brookings: Asian-American success and the pitfalls of generalization

2A Administration for Native Americans
Native Lands Map
National Humanities Center
Bureau of Indian A�airs
Teaching Young Children about Native Americans
US Census: Detailed Data for Hundreds of American Indian and Alaska Native Tribes
Academy of Arts and Sciences
National Geographic
Centers for Disease Control
Native American Guardians’ Association
National Museum of the Native American
Gladstone Institute
Native American Heritage Commission
Michigan State University
The Conversation
National Science Foundation

2B National Museum of the American Indian—Native Knowledge 360—American Indian Cultures
Native Knowledge 360—Northern Plains History
Native Knowledge 360—Paci�c Northwest History

2C PBS, History in a Nutshell, The Trail of Tears (12 minutes: 41 seconds) 8/26/2022
National Museum of the American Indian, Native Knowledge 360, HowDid Six Di�erent Native Nations
Try to Avoid Removal?
Department of the Interior, Map of Federally recognized American Indian reservations

https://www.law.cornell.edu/wex/affirmative_action#:~:text=Affirmative%20action%20is%20defined%20as,or%20looking%20for%20professional%20employment.
https://www.youtube.com/watch?v=w7R1fyRRGBQ
http://www.chatgpt.com
http://www.chatgpt.com
https://www.youtube.com/watch?v=Kzrpyov2Vc4
https://www.pbs.org/video/pullman-porters-plant-the-seeds-of-civil-rights-6ro29y/
https://www.brookings.edu/articles/asian-american-success-and-the-pitfalls-of-generalization/
https://www.acf.hhs.gov/ana/fact-sheet/american-indians-and-alaska-natives-numbers
https://native-land.ca/
https://www.nationalhumanitiescenter.org/tserve/eighteen/ekeyinfo/natrel.htm
https://www.bia.gov/service/tribal-leaders-directory
https://rethinkingschools.org/wp-content/uploads/2020/10/RS-Teaching-Young-Children-Reese.pdf
https://www.census.gov/library/stories/2023/10/2020-census-dhc-a-aian-population.html
https://www.amacad.org/publication/indigenous-americans-spirituality-and-ecos
https://education.nationalgeographic.org/resource/native-americans-and-freedom-religion/
https://www.cdc.gov/tribal/tribes-organizations-health/contributions/index.html
https://www.nagaeducation.org/history-of-native-americans-in-spor
https://americanindian.si.edu/nk360/informational/native-life-food#:~:text=Along%20with%20potatoes%2C%20many%20other,are%20indigenous%20to%20the%20Americas.
https://gladstone.org/news/highlighting-native-american-scientists
https://nahc.ca.gov/native-americans/california-indian-history/
https://www.canr.msu.edu/news/trees_provide_historic_navigation_aid
https://theconversation.com/bison-are-sacred-to-native-americans-but-each-tribe-has-its-own-special-relationship-to-them-211252
https://new.nsf.gov/science-matters/horses-part-indigenous-cultures-longer-western
https://americanindian.si.edu/nk360/about/understandings#eublock1
https://americanindian.si.edu/nk360/plains-belonging/#title
https://americanindian.si.edu/nk360/pnw-history-culture/#staging
https://www.pbs.org/video/the-trail-of-tears-vffpwi/
https://americanindian.si.edu/nk360/removal-six-nations/index.cshtml
https://americanindian.si.edu/nk360/removal-six-nations/index.cshtml
https://www.doi.gov/sites/doi.gov/files/uploads/12_bia_regions.pdf


2D PBS: Unspoken: America’s Native American Boarding Schools

2E Library of Congress: Westward Expansion: Encounters at a Cultural Crossroads
Library of Congress: Primary Source Analysis Tool
Smithsonian American Art Museum
National Archives: Treaty of Fort Laramie (1868)
Hopi Reservation, Arizona State University
Nez Perce Tribe: History
Shoshone-Bannock Tribes: History
National Museum of the American Indian: Unrati�ed California Treaty K, 1852

2F Military Times (November 15, 2019), A “Warrior Tradition”: Why Native Americans continue �ghting for
the same government that tried to wipe them out, Jon Simkins, Claire Barrett.
PBS, ( 18 minutes: 29 seconds), Native Americans and Stereotypes: TheWarrior Tradition
National Museum of the American Indian

2G Alaskan-Natives, Eskimo, Inuit and Inupiaq
C-Span, Alaska Native Heritage
Minority Rights Group: Alaska Natives in the United States of America
Alaska. Show students, BLMAlaska Native Tribes

2H PBS: Indian Pride 102: Treaties & Sovereignty
PBS: HowDoes Tribal Government Work?Wyoming’s Native Americans
Bureau of Indian A�airs: History
BIA Kevin Gover’s Historic Apology for the Bureau of Indian A�airs (video 11:58)

2I Library of Congress: Indian Citizenship Act
National Congress of American Indians (1924) About: From Imminent Threat to Self-Determination
University of Alaska, Fairbanks: Tribal Governance: Termination Era, the 1950s, Public Law 280
Digital Public Library of America: The American IndianMovement 1968-1978
WeHold the Rock
Bureau of Indian A�airs: Indian Self-Determination and Education Assistance Act (1975)

https://www.pbs.org/video/unspoken-americas-native-american-boarding-schools-oobt1r/
https://www.loc.gov/classroom-materials/westward-expansion-encounters-at-a-cultural-crossroads/
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
https://americanexperience.si.edu/historical-eras/expansion/pair-westward-apotheosis/#:~:text=The%20use%20of%20the%20term,great%20experiment%20of%20liberty%20and
https://www.archives.gov/milestone-documents/fort-laramie-treaty
https://grcahistory.org/sites/beyond-park-boundaries/hopi-reservation/
https://nezperce.org/about/history/
https://www.sbtribes.com/about/
https://americanindian.si.edu/nationtonation/unratified-california-treaty-k.html
https://www.militarytimes.com/off-duty/military-culture/2019/11/15/a-warrior-tradition-why-native-americans-continue-fighting-for-the-same-government-that-tried-to-wipe-them-out/#:~:text=Since%209%2F11%2C%20nearly%2019,military%20service%20remains%20remarkably%20consistent.
https://www.militarytimes.com/off-duty/military-culture/2019/11/15/a-warrior-tradition-why-native-americans-continue-fighting-for-the-same-government-that-tried-to-wipe-them-out/#:~:text=Since%209%2F11%2C%20nearly%2019,military%20service%20remains%20remarkably%20consistent.
https://nebraskapublicmedia.pbslearningmedia.org/resource/secrets-of-the-code-talkers-media-gallery/secrets-of-the-code-talkers-the-warrior-tradition/
https://americanindian.si.edu/static/why-we-serve/topics/world-war-2/#:~:text=Approximately%20150%2C000%20American%20Indians%20participated,Native%20peoples%20from%20mainstream%20America.
https://www.alaskan-natives.com/2166/eskimo-inuit-inupiaq-terms-thing/
https://www.c-span.org/video/?447939-1/alaska-native-heritage-center
https://minorityrights.org/communities/alaska-natives/#:~:text=The%20treatment%20of%20Alaskan%20indigenous,%2C%20teenage%20suicide%2C%20poverty%2C%20language
https://www.blm.gov/sites/default/files/docs/2021-11/BLM-Alaska-Native-Tribes-Infographic.pdf
https://www.pbs.org/video/indian-pride-102-treaties-sovereignty-ulybwm/
https://www.bia.gov/faqs/what-bias-history#:~:text=Calhoun%20administratively%20established%20the%20BIA,the%20newly%20created%20Interior%20Department.
https://www.bia.gov/faqs/what-bias-history#:~:text=Calhoun%20administratively%20established%20the%20BIA,the%20newly%20created%20Interior%20Department.
https://vimeo.com/404428918
https://www.loc.gov/item/today-in-history/june-02/
https://www.ncai.org/about-ncai/ncai-history#seventy-years-of-ncai-from-imminent-threat-to-self-determination
https://www.uaf.edu/tribal/academics/112/unit-2/terminationerathe1950spubliclaw280.php
https://dp.la/primary-source-sets/the-american-indian-movement-1968-1978
https://www.youtube.com/watch?v=gEmae2PsWJI&t=15s
https://www.bia.gov/regional-offices/great-plains/self-determination


3A What’s the Di�erence between Latino and Hispanic?
Culture Frontier: Pre-Columbian Era: Mexico Before European Contact The Cultural Regions of Mexico,
US Southwest and Central America

3B How Spain Became theWorld’s First Superpower. (video, 23 minutes and 29 seconds)
C-Span Classroom: The Spanish Empire andMissions in North America

3C Denver Art Museum; Pride and anxiety in New Spain; Francisco Clapera, set of Sixteen Casta paintings, c.
1775
History Channel; What Was the Mexican-AmericanWar?
Texas A&MUniversity: Understanding and Celebrating Tejano History
University of Nebraska at Lincoln: Hispano Homeland
San Diego History Center: The Decline of the Californios

3D The National Park Service, A history of Mexican Americans in California
National Archives: Treaty of Guadalupe Hidalgo (1848)
An Act to Ascertain and Settle Private Land Claims in the State of California
AP Explains: Treaty of Guadalupe Hidalgo Remains Hot Topic

3E The International Catholic Migration Commission: What’s the Di�erence Between aMigrant, an Immigrant,
and an Emigrant
Library of Congress: Depression and the Struggle for Survival
Bracero History Archive: Introduction and Background

3F Library of Congress: Expansion and Expulsion
OperationWetback: The Interview
Frontline World: Immigration Timeline

3G C-SPAN: Interview with Sylvia Mendez by the US Commission on Civil Rights
United States Courts: Background—Mendez v. Westminster Re-Enactment
California Legislative Information: Assembly Bill 1805
PBS: Mendez vs Westminster 75th Anniversary
National Park Service: Setting the Precedent: Mendez, et al. v. Westminster School District of Orange County,
et al.

https://www.youtube.com/watch?v=GBt5rMD2aDc
https://www.culturefrontier.com/pre-columbian-era/
https://www.youtube.com/watch?v=DTGKBynRpuM
https://www.youtube.com/watch?v=DTGKBynRpuM
https://www.youtube.com/watch?v=KFe9zlQNuSs
https://www.c-span.org/classroom/document/?10627
https://www.youtube.com/watch?v=Opdr_qnGPcw
https://www.youtube.com/watch?v=Opdr_qnGPcw
https://www.youtube.com/watch?v=8U9vbZwFZL4
https://liberalarts.tamu.edu/blog/2021/09/15/understanding-and-celebrating-tejano-history/
http://plainshumanities.unl.edu/encyclopedia/doc/egp.ha.021
https://sandiegohistory.org/journal/1975/july/the-decline-of-the-californios/
https://www.nps.gov/parkhistory/online_books/5views/5views5.htm
https://www.archives.gov/milestone-documents/treaty-of-guadalupe-hidalgo
https://calisphere.org/collections/12346/#:~:text=In%201851%20the%20U.S.%20Congress,Board%20of%20California%20Land%20Commissioners.
https://apnews.com/general-news-3857dbac00a4401194c44ce2050c577d
https://connect.icmc.net/difference-between-a-migrant-an-immigrant-and-an-emigrant/?gclid=CjwKCAiAzJOtBhALEiwAtwj8tkIzClojY-y4mT9xYhazbHajHNegiUYnnug6rWRvrWtX8ufsMwSpFhoCsKsQAvD_BwE
https://connect.icmc.net/difference-between-a-migrant-an-immigrant-and-an-emigrant/?gclid=CjwKCAiAzJOtBhALEiwAtwj8tkIzClojY-y4mT9xYhazbHajHNegiUYnnug6rWRvrWtX8ufsMwSpFhoCsKsQAvD_BwE
https://www.loc.gov/classroom-materials/immigration/mexican/depression-and-the-struggle-for-survival/
https://braceroarchive.org/teaching
https://www.loc.gov/classroom-materials/immigration/mexican/expansion-and-expulsion/
https://www.youtube.com/watch?v=OC5Mt1MQ_0k
https://www.pbs.org/frontlineworld/stories/mexico704/history/timeline.html
https://www.c-span.org/classroom/document/?19711
https://www.uscourts.gov/educational-resources/educational-activities/background-mendez-v-westminster-re-enactment
https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202320240AB1805
https://www.youtube.com/watch?v=rkuqaMVbkZs
https://www.nps.gov/articles/000/setting-the-precedent-mendez-et-al-v-westminster-school-district-of-orange-county-et-al-and-the-us-courthouse-and-post-office.htm#:~:text=Mendez%2C%20et%20al.-,v.,school%20segregation%20across%20the%20state.
https://www.nps.gov/articles/000/setting-the-precedent-mendez-et-al-v-westminster-school-district-of-orange-county-et-al-and-the-us-courthouse-and-post-office.htm#:~:text=Mendez%2C%20et%20al.-,v.,school%20segregation%20across%20the%20state.


3Ha PBS: The Battle for Bilingual Education
98th Percentile: Multilingualism Bene�ts & Challenges.

3Hb

3I Statement by the President Upon Signing the Housing Act of 1949
Chavez Ravine: A Los Angeles Story
1950’s Interstate Highway Promo Fil by American Road Buildings Association (watch segments 0-3:25, 19.20
- 20.43, and 26.24 to 31.27)
Can a Highway be Racist?

3J History: How Anti-Mexican Racism in L.A. Caused the Zoot Suit Riots
National Archives Pieces of History: El Movimiento: The ChicanoMovement and Hispanic Identity in the
United States
Library of Congress: 1967 Tierra Amarilla Land Grant and Courthouse Raid
National Women’s History Museum: Dolores Huerta
Cesar Chavez Foundation: About Cesar Chavez
Behind the Doodle: Celebrating Rodolfo “Corky” Gonzales (video 4:10)
Library of Congress, The ChicanoMoratorium

3K Nina Vaca
Nely Galan: TimeMagazine, Entrepreneur’s Journey to becoming ‘Self-Made’
Library of Congress: Emilio and Gloria Estefan
Biography: Selena Gomez
Los Angeles Latino Chamber of Commerce
Biography: Oscar de la Renta
Goya: Remembering Joseph A. Unanue
Baseball Hall of Fame: Roberto Clemente
National Women’s History Museum: Rita Moreno
National Endowment for the Arts: Lin-Manuel Miranda
National Park Service: Farragut, Admiral David Glasgow
NASA: Franklin R. Chang-Diaz
National Park Service: Dr. Helen Rodriguez Trias

3L UCLA Latino Policy & Politics Institute: 15 Facts About LatinoWell-Being in California

https://www.youtube.com/watch?v=HMWlLHy6EjM
https://www.98thpercentile.com/blog/multilingualism-benefits-and-challenges-of-speaking-multiple-languages#:~:text=Linguistic%20Dominance%3A%20In%20multilingual%20communities,communication%20with%20family%20and%20friends.
https://www.trumanlibrary.gov/library/public-papers/157/statement-president-upon-signing-housing-act-1949
https://www.youtube.com/watch?v=eBOtKhAAUHs
https://www.youtube.com/watch?v=wnrqUHF5bH8
https://www.youtube.com/watch?v=kTuYj4Z6g28
https://www.history.com/topics/world-war-ii/zoot-suit-riots
https://prologue.blogs.archives.gov/2021/09/23/el-movimiento-the-chicano-movement-and-hispanic-identity-in-the-united-states/
https://prologue.blogs.archives.gov/2021/09/23/el-movimiento-the-chicano-movement-and-hispanic-identity-in-the-united-states/
https://guides.loc.gov/latinx-civil-rights/tierra-amarilla-courthouse-raid
https://www.womenshistory.org/education-resources/biographies/dolores-huerta
https://chavezfoundation.org/about-cesar-chavez/
https://www.youtube.com/watch?v=3BeZyDRlry4
https://guides.loc.gov/latinx-civil-rights/national-chicano-moratorium
https://agln.aspeninstitute.org/profile/3608
https://time.com/collection/american-voices-2017/4609186/nely-galan-american-voices/
https://www.loc.gov/item/biographies/emilio-and-gloria-estefan/
https://www.biography.com/musicians/selena-gomez
https://lalcc.org/leadership
https://www.biography.com/history-culture/oscar-de-la-renta
https://www.goya.com/en/our-company/press-room/remembering-joseph-a-unanue-former-president-of-goya-foods-inc
https://baseballhall.org/hall-of-famers/clemente-roberto
https://www.womenshistory.org/education-resources/biographies/rita-moreno
https://www.arts.gov/stories/magazine/2016/1/telling-all-our-stories-arts-and-diversity/lin-manuel-miranda
https://www.nps.gov/nr/travel/american_latino_heritage/farragut_gravesite.html
https://www.nasa.gov/wp-content/uploads/2016/01/chang-diaz_franklin_0.pdf
https://www.nps.gov/people/dr-helen-rodr%C3%ADguez-tr%C3%ADas.htm
https://latino.ucla.edu/research/15-facts-latinos-california/


3M State Bar of Texas: Hernandez v Texas—Oyez, Oyez, Oh Yay!
League of United Latin American Citizens: LULACApplauds a Landmark Court Victory for Bilingual
Voters in Iowa
Mexican American Legal Defense and Educational Fund (MALDEF): History
UnidosUS (formerly National Council of La Raza): History of UnidosUS
Brittanica: What is National Hispanic Heritage Month?
Oyez: Sonia Sotomayor

4A PBS, Why DoWe Say “African American”?
New Jersey State Bar Association: The Ghana Kingdom
National Geographic: TheMali Empire
PBS: Timbuktu
BlackPast, Songhai Empire
National Geographic, The Kingdom of Benin
BlackPast, Kingdom of Oyo

4B Slave Voyages
The National Park Service, Park Ethnography Program

4C University of Alabama Huntsville, What is the correct terminology: Black, African American or People of
Color?
The Gilder Lehrman Institute of American History, Historical Context: Facts about the Slave Trade and
Slavery
The Gilder Lehrman Institute of American History, The horrors of slavery, 1805
RH Smith Center for the Constitution, The Laws of Slavery

4D 1821 Benjamin Lundy founds theGenius of Universal Emancipation in Ohio The University of Tennessee
Libraries
Blackpast.org, The Founding of the Pennsylvania Abolition Society (1775)
National Archives, The Slave Trade
The 1833 Abolition of Slavery Act and compensation claims
Harriet Beecher Stowe Center; A moral Battle Cry for Freedom
PBS Abolitionists

https://www.youtube.com/watch?v=ni_2mwtuAsk
https://lulac.org/news/pr/LULAC_APPLAUDS_A_LANDMARK_COURT_VICTORY_FOR_BILINGUAL_VOTERS_IN_IOWA/
https://lulac.org/news/pr/LULAC_APPLAUDS_A_LANDMARK_COURT_VICTORY_FOR_BILINGUAL_VOTERS_IN_IOWA/
https://www.maldef.org/history/
https://unidosus.org/about/history/
https://www.britannica.com/video/245688/what-is-National-Hispanic-Heritage-Month
https://www.oyez.org/justices/sonia_sotomayor
https://www.pbs.org/video/why-do-we-say-african-american-i6o3mx/
https://njsbf.org/wp-content/uploads/2021/03/The_Ghana_Kingdom_Handout.pdf
https://education.nationalgeographic.org/resource/mali-empire/
https://nebraskapublicmedia.pbslearningmedia.org/resource/islam08.socst.world.glob.timbuk/timbuktu/
https://www.blackpast.org/global-african-history/songhai-empire-ca-1375-1591/
https://education.nationalgeographic.org/resource/kingdom-benin/
https://www.blackpast.org/global-african-history/oyo/
https://www.slavevoyages.org/
https://www.nps.gov/ethnography/aah/aaheritage/histcontextsd.htm#:~:text=Brazil%20and%20British%20American%20ports,per%20cent%20disembarked%20in%20Brazil.
https://www.uah.edu/diversity/news/15567-which-is-the-correct-terminology-black-african-american-or-people-of-color
https://www.uah.edu/diversity/news/15567-which-is-the-correct-terminology-black-african-american-or-people-of-color
https://www.gilderlehrman.org/history-resources/teacher-resources/historical-context-facts-about-slave-trade-and-slavery#:~:text=The%20majority%20of%20enslaved%20Africans,left%20mainly%20from%20West%20Africa.
https://www.gilderlehrman.org/history-resources/teacher-resources/historical-context-facts-about-slave-trade-and-slavery#:~:text=The%20majority%20of%20enslaved%20Africans,left%20mainly%20from%20West%20Africa.
https://www.gilderlehrman.org/history-resources/spotlight-primary-source/horrors-slavery-1805
https://www.youtube.com/watch?v=2sdaATkniKk
https://www.ohiohistory.org/benjamin-lundy-ohio-abolitionist-and-free-labor-advocate/#:~:text=In%201815%2C%20after%20being%20exposed,as%20the%20Union%20Humane%20Society.
https://digital.lib.utk.edu/collections/islandora/object/volvoices%3A5493#page/1/mode/2up
https://digital.lib.utk.edu/collections/islandora/object/volvoices%3A5493#page/1/mode/2up
https://www.blackpast.org/african-american-history/institutions-african-american-history/the-founding-of-the-pennsylvania-abolition-society-1775/#:~:text=On%20April%2014%2C%201775%2C%20Benezet,claimed%20to%20be%20enslaved%20illegally.
https://www.archives.gov/education/lessons/slave-trade.html#:~:text=The%201808%20Act%20imposed%20heavy,its%20passengers%20sold%20into%20slavery.
https://beta.nationalarchives.gov.uk/explore-the-collection/explore-by-time-period/georgians/1833-abolition-of-slavery-act-and-compensation-claims/#:~:text=The%201833%20Act%20outlawed%20British,the%20Services%20of%20such%20Slaves'.
https://www.harrietbeecherstowecenter.org/harriet-beecher-stowe/uncle-toms-cabin/
https://nebraskapublicmedia.pbslearningmedia.org/resource/amex25.socst.ush.garrison/abolitionist-leader-william-lloyd-garrison/


4E The US Constitution, Article 1. Section 2. The Three-Fifths Clause
PBS, The Fugitive Slave Law of 1850
PBS: Elizabeth Freeman (Mum Bett): Trailblazer for Patriots
Nat Turner Rebellion
The breathtaking courage of Harriet Tubman
PBS: Frederick Douglass
Biography: Sojourner Truth—Civil Rights Activist
United Nations Story, The Secret History of the Underground Railroad

4F The Equality Amendments: 13, 14, & 15
NBCNews: Jim Crow Laws in the South
Georgia Public Education: Jim Crow Laws and Racial Segregation in America
National Archives: The Great Migration North
National Archives: Exodusters andWestern Expansion
Communities Count: The Great Migration and Seattle
PBS: The Great Migration: Creating a New Black Identity in Los Angeles
Oakland Here and Now: Black Oakland’s Story
University of Washington: The Great Migration (African American)

4G PBS Newshour: The Harlem Renaissance’s cultural explosion, in photographs

4H Blues—Short History
Smithsonian: What is Jazz

4I The Guardian: Why the �rst US cowboys were black
SmithsonianMagazine: The Lesser-KnownHistory of African-American Cowboys
Blackpast: Black Cowboys in the 19th CenturyWest (1850-1900)
Oklahoma Historical Society: Pickett, William (ca. 1870-1932).
Oklahoma Historical Society: Reeves, Bass (1838-1910).
Kansas Historical Society: Nat Love
National Park Service, Bu�alo Soldiers—Service on the Frontier
Bu�alo Soldiers National Museum

4J TED: How young Africans found a voice on Twitter
US State Department: O�ce of the Historian, The Founding of Liberia, 1847
NewAfrican: W.E.B. Du Bois—The father of modern Pan-Africanism?
BlackPast: The Pan-African Congresses, 1900-1945
National Archives: Back to Africa movement andMarcus Garvey
TED Talk: A historical musical that examines Black identity in the 1901World’s Fair

https://www.thirteen.org/wnet/slavery/experience/legal/docs2.html
https://nebraskapublicmedia.pbslearningmedia.org/resource/the-fugitive-slave-law-video/becoming-frederick-douglass/
https://www.youtube.com/watch?v=PB9DSi7F5dA
https://nebraskapublicmedia.pbslearningmedia.org/resource/mr13.socst.us.natturn/nat-turner-rebellion/
https://www.google.com/search?sca_esv=601771820&sxsrf=ACQVn09eAZk24LaLIyyY155QRdXzoVRCzg:1706303717926&q=harriet+tubman&tbm=vid&source=lnms&sa=X&sqi=2&ved=2ahUKEwi0pPHX_PuDAxWbCnkGHWrqBVUQ0pQJegQIDxAB&biw=1280&bih=593&dpr=1.5#fpstate=ive&vld=cid:e4c03a55,vid:Dv7YhVKFqbQ,st:0
https://nebraskapublicmedia.pbslearningmedia.org/resource/mr13.socst.us.douglass/frederick-douglass/
https://www.youtube.com/watch?v=q-HfiryNoXY
https://www.youtube.com/watch?v=SlkE1qDnT4w
https://www.youtube.com/watch?v=nNKt-Ma04gU
https://www.google.com/search?sca_esv=602020555&sxsrf=ACQVn08i1SEF7RWL4QHj9EdjW3TMiroH7Q:1706375742929&q=jim+crow+laws&tbm=vid&source=lnms&sa=X&sqi=2&ved=2ahUKEwi7sYqAif6DAxUqkokEHaQXCP0Q0pQJegQIChAB&biw=1280&bih=593&dpr=1.5#fpstate=ive&vld=cid:09a5a7ab,vid:41sF9ZTRTD4,st:0
https://www.youtube.com/watch?v=nje1U7jJOHI
https://www.archives.gov/research/african-americans/migrations/great-migration#:~:text=The%20Great%20Migration%20is%20often,Chicago%2C%20Detroit%2C%20and%20Pittsburgh.
https://www.archives.gov/research/african-americans/migrations/exodusters#:~:text=It%20is%20estimated%20that%20in,the%20South%20and%20migrated%20westward.
https://www.communitiescount.org/blog/2019/8/14/the-great-migration
https://www.pbssocal.org/history-society/the-great-migration-creating-a-new-black-identity-in-los-angeles
https://oaklandherenow.com/blackoakland
https://depts.washington.edu/moving1/black_migration.shtml
https://www.google.com/search?sca_esv=602041652&sxsrf=ACQVn08icFoPH5eD4ASj7LtygMQ4j26Ziw:1706390012876&q=harlem+renaissance&tbm=vid&source=lnms&sa=X&sqi=2&ved=2ahUKEwiw_cKUvv6DAxWfvokEHQB5AYQQ0pQJegQIDRAB&biw=1280&bih=593&dpr=1.5#fpstate=ive&vld=cid:436d838e,vid:0ivWbxiVFTs,st:0
https://www.youtube.com/watch?v=Y_UcAxEBb1U
https://www.youtube.com/watch?v=BMgKXbtQwoo
https://www.youtube.com/watch?v=KkmD-vpQ4Qs
https://www.smithsonianmag.com/history/lesser-known-history-african-american-cowboys-180962144/#:~:text=And%20though%20African%2DAmerican%20cowboys,by%20Spain%20in%20the%201500s.
https://www.blackpast.org/african-american-history/concepts-african-american-history/black-cowboys-in-the-19th-century-west-1850-1900/#:~:text=The%20earliest%20evidence%20of%20African,because%20of%20their%20unique%20skills.
https://www.okhistory.org/publications/enc/entry.php?entry=PI003
https://www.okhistory.org/publications/enc/entry.php?entry=RE020
https://www.kshs.org/kansapedia/nat-love/12135
https://www.youtube.com/watch?v=y13RwS95PIM
https://buffalosoldiersmuseum.org/about/welcome-and-mission/
https://www.ted.com/talks/siyanda_mohutsiwa_how_young_africans_found_a_voice_on_twitter?language=en
https://history.state.gov/milestones/1830-1860/liberia
https://history.state.gov/milestones/1830-1860/liberia
https://www.blackpast.org/global-african-history/pan-african-congresses-1900-1945/
https://www.archives.gov/research/african-americans/individuals/marcus-garvey#:~:text=Through%20the%20UNIA%2C%20Garvey%20also,to%20encourage%20black%20economic%20independence.
https://www.ted.com/talks/amma_y_ghartey_tagoe_kootin_a_historical_musical_that_examines_black_identity_in_the_1901_world_s_fair/transcript


4K History: BlackWall Street Established in Tulsa, Oklahoma | Tulsa Burning: The 1921 Race Massacre
Smithsonian: Meet the First Self-Made Female Millionaire
National Women’s History Museum:Maggie LenaWalker (1864-1934)
The History Makers, John H. Johnson
The History Makers, Ursula Burns
The History Makers, Daymond John
NPR:Mount Bayou, Mississippi
Blackpast: Dr. T.R.M. Howard
The History Makers: John H. Johnson
Black Entrepreneur Pro�le: Robert L. Johnson
Blackpast: The History of Allensworth, CA
Blackpast: Charles Clinton Spaulding

4L FEE Stories: The Tulsa Race Massacre
Equal Justice Initiative: Terror Lynching in America
Library of Congress: Ida B. Wells Time: The Surprising Story of Walter White and the NAACP
NAACP: ThurgoodMarshall
NAACP: History of The Crisis

4M PBS, Historically Black Colleges and Universities | Making Black America
Smithsonian National Museum of African American History & Culture, The Struggle Against Segregated
Education
PBS, Brown v. Board of Education (video 4 minutes, 53 seconds)
Scholastic, Celebrating Ruby Bridges

4Na Harvard Kennedy School: How redlining prevented Black and Brown families from becoming homeowners
Habitat for Humanity: 5 policy solutions to advance racial equity in housing
FDIC: Identifying andMitigating Potential Redlining Risks
US Department of Justice: Justice Department Announces New Initiative to Combat Redlining.
Chat GPT

4Nb Harvard Kennedy School: How redlining prevented Black and Brown families from becoming homeowners
Habitat for Humanity: 5 policy solutions to advance racial equity in housing
FDIC: Identifying andMitigating Potential Redlining Risks
US Department of Justice: Justice Department Announces New Initiative to Combat Redlining.
Chat GPT

https://www.youtube.com/watch?v=nyrHcgwMIeA
https://www.youtube.com/watch?v=wEKXMHIGmrQ
https://www.womenshistory.org/education-resources/biographies/maggie-lena-walker
https://www.thehistorymakers.org/biography/john-h-johnson-40
https://www.thehistorymakers.org/biography/ursula-burns
https://www.thehistorymakers.org/biography/daymond-john-39
https://www.npr.org/2017/03/08/515814287/heres-whats-become-of-a-historic-all-black-town-in-the-mississippi-delta#:~:text=From%20the%20start%2C%20it%20was,of%20the%20Jim%20Crow%20South.
https://www.blackpast.org/african-american-history/howard-t-r-m-1908-1976/
https://www.thehistorymakers.org/biography/john-h-johnson-40
https://www.blackentrepreneurprofile.com/people/person/robert-l-johnson
https://www.blackpast.org/african-american-history/history-allensworth-california-1908/
https://www.blackpast.org/african-american-history/spaulding-charles-clinton-1874-1952/
https://fee.org/articles/the-tulsa-race-massacre-a-mindless-rage-of-collectivist-groupthink/?gad_source=1&gclid=CjwKCAiA2pyuBhBKEiwApLaIO3nWHeYlvsUQu1s2l5RiRnqZzq9RBqzB8X30FwyGtjbDw7U1Gkpm4hoCDDoQAvD_BwE
https://www.youtube.com/watch?v=aS61QFzk2tI
https://guides.loc.gov/chronicling-america-ida-wells
https://time.com/3936146/walter-white-naacp/
https://naacp.org/find-resources/history-explained/civil-rights-leaders/thurgood-marshall
https://naacp.org/find-resources/history-explained/history-crisis
https://nebraskapublicmedia.pbslearningmedia.org/resource/historically-black-colleges-and-universities-video/making-black-america-through-the-grapevine/
https://nmaahc.si.edu/explore/stories/struggle-against-segregated-education
https://nmaahc.si.edu/explore/stories/struggle-against-segregated-education
https://www.youtube.com/watch?v=TTGHLdr-iak
https://www.youtube.com/watch?v=dkMDD2L70Sg
https://www.youtube.com/watch?v=cUl3l4w5CYw
https://www.habitat.org/stories/5-policy-solutions-advance-racial-equity-housing
https://www.fdic.gov/resources/bankers/fair-lending/documents/fdic-redlining-fair-lending-resources-page.pdf
https://www.justice.gov/opa/pr/justice-department-announces-new-initiative-combat-redlining
http://www.chatgpt.com
https://www.youtube.com/watch?v=cUl3l4w5CYw
https://www.habitat.org/stories/5-policy-solutions-advance-racial-equity-housing
https://www.fdic.gov/resources/bankers/fair-lending/documents/fdic-redlining-fair-lending-resources-page.pdf
https://www.justice.gov/opa/pr/justice-department-announces-new-initiative-combat-redlining
http://www.chatgpt.com


4O MLJ Center for Nonviolence, MLKNonviolence is the Most Powerful Weapon
PBS: MLK in Gandhi’s Footsteps
Nobel Prize: Martin Luther King Jr. Biographical
Southern Christian Leadership Conference: About US
National Women’s History Museum: Rosa Parks
National Women’s History Museum: Fannie Lou Hamer
National Women’s History Museum:Montgomery Bus Boycott
National Archives: SelmaMarches
US Civil Rights Trail: FreedomRiders
MSNBC: The Civil Rights Act of 1964
History: What is the Voting Rights Act of 1965?

4P Biography, The Life of Malcolm X
National Archives: The Black Panther Party
New York Historical Society: Angela Davis: Resisting the System
National Archives: The Student Nonviolent Coordinating Committee (SNCC)
National Archives: Black Power
National Archives: The Nation of Islam
National Archives: Women in Black Power

4Q PBS, Reconstruction: The 15th Amendment and African AmericanMen in Congress
National Women’s History Museum: Shirley Chisholm
National Women’s History Museum: Barbara Jordan
National Archives: John Lewis
National Park Service: Mayor Shirley Franklin
TheWhite House: Kamala Harris
TheWhite House: Barack Obama
O�ce of the Historian: Condoleezza Rice
O�ce of the Historian: Colin Powell
Oyez: Justice Clarence Thomas

4Ra Channel 4 News: Black Lives Matter explained: The history of a movement
Find Law: Quali�ed Immunity: Both Sides of the Debate
Chat GPT

4Rb Chat GPT

https://www.youtube.com/watch?v=rmOwgkCZQHg
https://www.pbs.org/video/religion-and-ethics-newsweekly-mlk-gandhis-footsteps/
https://www.nobelprize.org/prizes/peace/1964/king/biographical/
https://nationalsclc.org/about/history/
https://www.womenshistory.org/education-resources/biographies/rosa-parks
https://www.womenshistory.org/education-resources/biographies/fannie-lou-hamer
https://www.womenshistory.org/resources/general/montgomery-bus-boycott
https://www.archives.gov/research/african-americans/vote/selma-marches
https://civilrightstrail.com/experience/risking-it-all-and-riding-for-freedom/
https://www.youtube.com/watch?v=6x0l_vkjozc
https://www.youtube.com/watch?v=-nrpLVgO7l4
https://www.google.com/search?sca_esv=6ebfc8b5f04ce8ec&sxsrf=ACQVn08D5Bel-C2862OivvpYLM1DrKRMhQ:1707678014276&q=malcolm+x&tbm=vid&source=lnms&sa=X&ved=2ahUKEwjx1rmr_KOEAxX44MkDHUvLC18Q0pQJegQIDhAB&biw=1280&bih=593&dpr=1.5#fpstate=ive&vld=cid:175caf1d,vid:tFh4OloaJMo,st:0
https://www.archives.gov/research/african-americans/black-power/black-panthers#:~:text=The%20Black%20Panther%20Party%20for,defense%2C%20particularly%20against%20police%20brutality.
https://www.youtube.com/watch?v=W9OnR6wjkTs&t=151s
https://www.archives.gov/research/african-americans/black-power/sncc
https://www.archives.gov/research/african-americans/black-power#:~:text=Black%20Power%20began%20as%20revolutionary,of%20political%20and%20cultural%20institutions.
https://www.archives.gov/research/african-americans/black-power/nation-of-islam
https://www.archives.gov/research/african-americans/black-power/women
https://nebraskapublicmedia.pbslearningmedia.org/resource/reconstruction-15th-amendment/reconstruction-the-15th-amendment-and-african-american-men-in-congress/
https://www.womenshistory.org/education-resources/biographies/shirley-chisholm
https://www.womenshistory.org/education-resources/biographies/barbara-jordan
https://www.archives.gov/research/african-americans/individuals/john-lewis
https://www.nps.gov/features/malu/feat0002/wof/Shirley_Franklin.htm
https://www.whitehouse.gov/administration/vice-president-harris/
https://www.whitehouse.gov/about-the-white-house/presidents/barack-obama/
https://history.state.gov/departmenthistory/people/rice-condoleezza
https://history.state.gov/departmenthistory/people/powell-colin-luther
https://www.oyez.org/justices/clarence_thomas
https://www.youtube.com/watch?v=YG8GjlLbbvs
https://supreme.findlaw.com/supreme-court-insights/pros-vs-cons-of-qualified-immunity--both-sides-of-debate.html
http://www.chatgpt.com
http://www.chatgpt.com


4S WLKYNews: Batson v. Kentucky: jury
VICENews: We Talk to Interracial Couples 50 Years After Loving V. Virginia

4Ta Cap 20: 3Ways to Improve the Outcomes for African Americans in the Rural South
Goldman Sachs: Charles Phillips, Co-chair of the Black Economic Alliance
Chat GPT

4Tb Chat GPT

5A PEWResearch Center, Documentary: Being Asian in America
USA Facts: AAPI Demographics: Data on Asian American ethnicities, geography, income, and education

5B Re-imaginingMigration: Why Chinese People Came to the United States
Library of Congress: Intolerance
Wyoming History: The Rock Springs Massacre
U.S. Department of Labor: Hall of Honor Inductee: The Chinese RailroadWorkers
Library of Congress: Building Chinatowns
Immigration History: People v. Hall
National Park Service: Mary Tape
SmithsonianMagazine: Anti-Chinese Riot of 1880
Library of Congress: The anti-Chinese Wall
Nature: Plague in San Francisco: rats, racism and reform
TED-ED: The Dark History of the Chinese Exclusion Act of 1882

5C Library of Congress: Japanese
Library of Congress: The U.S. Mainland: Growth and Resistance
StanfordMedicine: Dates in Japanese Immigration and History
PBS, Angel Island and the Chinese Exclusion Act
Densho Encyclopedia: Gentlemen’s Agreement
Daily Dose: Immigration Act of 1924

https://www.youtube.com/watch?v=EJ0x7ETKTow
https://www.youtube.com/watch?v=RseBL4eC0ok
https://www.americanprogress.org/article/3-ways-improve-outcomes-african-americans-rural-south/
https://www.youtube.com/watch?v=buMFNGcuzA4
http://www.chatgpt.com
http://www.chatgpt.com
https://www.pewresearch.org/race-ethnicity/2022/08/02/documentary-being-asian-in-america/
https://usafacts.org/articles/the-diverse-demographics-of-asian-americans/
https://reimaginingmigration.org/chinese-immigrants-to-the-us-past-and-present/#:~:text=According%20to%20the%20Migration%20Policy,late%201970s%20to%20the%20present.
https://www.loc.gov/classroom-materials/immigration/chinese/intolerance/#:~:text=Even%20as%20they%20struggled%20to,murder%20that%20today%20seems%20shocking.
https://www.wyohistory.org/encyclopedia/rock-springs-massacre
https://www.dol.gov/general/aboutdol/hallofhonor/2014_railroad
https://www.loc.gov/classroom-materials/immigration/chinese/building-communities/
https://immigrationhistory.org/item/people-v-hall/
https://www.nps.gov/people/mary-tape.htm
https://www.smithsonianmag.com/smart-news/denver-apologizes-for-anti-chinese-riot-of-1880-180979945/
https://www.loc.gov/resource/cph.3g04138/
https://www.nature.com/articles/d41586-019-01239-x
https://www.youtube.com/watch?v=2K88pWCimZg
https://www.loc.gov/classroom-materials/immigration/japanese/
https://www.loc.gov/classroom-materials/immigration/japanese/the-us-mainland-growth-and-resistance/
https://geriatrics.stanford.edu/ethnomed/japanese/introduction/historical_dates.html
https://nebraskapublicmedia.pbslearningmedia.org/resource/angel-island/asian-americans-video/
https://encyclopedia.densho.org/Gentlemen's_Agreement/#:~:text=An%20informal%20agreement%20(1907%2D1908,desegregating%20San%20Francisco's%20public%20schools.
https://www.youtube.com/watch?v=o3GZeMIe294


5D Retro Report: How a 1944 Supreme Court Ruling on Internment Camps Led to a Reckoning
National Archives: Executive Order 9066
Oyez: Korematsu v. United States
Densho Encyclopedia: Civil Liberties Act of 1988
Los Angeles Times: Madame Chiang’s In�uence on America
Immigration History: Repeal of the Chinese Exclusion Act
The U.S. Army: “Go For Broke”

5E PBS: McCarthyism, Asian Americans
National Park Service Asian American Paci�c Islander National Historic Landmarks Theme Study
Japanese American Citizens League History
PBS: The Fight for Ethnic Studies | Asian Americans

5F O�ce of the Historian: United States Maritime Expansion across the Paci�c
TED-Ed: The dark history of the overthrow of Hawaii
PBS Hawaii Statehood, Asian Americans (video 3 minutes, 11 seconds)
O�ce of the Historian: The Philippine-AmericanWar, 1899 - 1902
History: How the United States Ended UpWith Guam
US Department of Interior: American Samoa and Brown Political Review: Decolonizing America: American
Samoa
The US Army, “Soldier Stories: Filipino American Heritage

5G CCXNews: Fleeing Home: HmongMemories of the Secret War
MPRNews—10 things about Hmong culture, food and language you probably didn’t know
Migration Policy Institute: The Foreign Born Hmong in the US
Hmong National Development (HND), Hmong Education
Hmong Independent: A Struggle to Be Seen
Hmong Archives: Resources

5H University of Washington, America’s Great Migrations Project: Mapping Asian American and Paci�c Islander
Migrations
Fox 5 News: South Asians in America: Rede�ning the American Dream
Sikh Coalition, Sikhs in America

https://retroreport.org/video/how-a-1944-supreme-court-ruling-on-internment-camps-led-to-a-reckoning/
https://www.archives.gov/milestone-documents/executive-order-9066
https://www.oyez.org/cases/1940-1955/323us214
https://encyclopedia.densho.org/Civil_Liberties_Act_of_1988/#:~:text=The%20federal%20act%20(Public%20Law,incarcerated%20during%20World%20War%20II.
https://www.latimes.com/archives/la-xpm-2003-oct-31-le-lau31-story.html
https://immigrationhistory.org/item/1943-repeal-of-chinese-exclusion/
https://www.youtube.com/watch?v=cYMl8QqJC18
https://nebraskapublicmedia.pbslearningmedia.org/resource/mccarthyism-video/asian-americans/
https://www.nps.gov/articles/upload/11-Essay-11-Cold-War.pdf
https://jacl.org/history
https://nebraskapublicmedia.pbslearningmedia.org/resource/the-fight-for-ethnic-studies/asian-americans-video/
https://history.state.gov/milestones/1830-1860/pacific-expansion#:~:text=This%20maritime%20expansion%2C%20driven%20mostly,implications%20for%20U.S.%20foreign%20policy.&text=The%20appeal%20of%20profits%20to,enter%20into%20the%20Pacific%20region.
https://www.youtube.com/watch?v=C2bjjwv4134
https://nebraskapublicmedia.pbslearningmedia.org/resource/hawaii-statehood/asian-americans-video/
https://history.state.gov/milestones/1899-1913/war
https://www.history.com/news/how-the-united-states-ended-up-with-guam
https://www.doi.gov/oia/islands/american-samoa#:~:text=American%20Samoa%20became%20a%20U.S.,an%20act%20of%20the%20Congress.
https://brownpoliticalreview.org/2022/11/decolonizing-american-samoa/
https://brownpoliticalreview.org/2022/11/decolonizing-american-samoa/
https://www.youtube.com/watch?v=xV8ksxqqM4w
https://www.youtube.com/watch?v=Z4LpK7PJScg
https://www.mprnews.org/story/2015/03/01/10-things-hmong
https://www.migrationpolicy.org/article/foreign-born-hmong-united-states#:~:text=The%20Hmong%20in%20the%20United,have%20fled%20Laos%20as%20refugees.
https://hndinc.org/programs/advocacy-civic-engagement/education/
https://www.milwaukeeindependent.com/syndicated/struggle-seen-wisconsins-hmong-american-community-continues-face-discrimination/
https://hmongarchives.org/preserving-family-history/
https://depts.washington.edu/moving1/map_asian_migration.shtml
https://depts.washington.edu/moving1/map_asian_migration.shtml
https://www.youtube.com/watch?v=YJFSaMNTjmA
https://www.sikhcoalition.org/about-sikhs/sikhs-in-america/


5I TED-Ed, The �ve major world religions
Jainism 101: What is Jainism
Daoism: The Basics
Pew Research, Religion Among Asian Americans
Council on Foreign Relations: World 101—Politics East Asia
Council on Foreign Relations: World 101—Politics South Asia and Central Asia
NBCNews: Generational Changes in Asian America’s Politics

5J PBS: Community Organizing and Activism
Japanese American National Museum
Chinese AmericanMuseum
Asia Society: Museum
Asian Art Museum: Cultural Celebration Calendar
CBS News: Diwali, the Hindu festival of lights, celebrated across America
10Ways to Celebrate Filipino American History Month
CBS Today: Keeping Hawaii’s Cultural Traditions Alive
PBS: Hmong New Year

5K Localish: Celebrating Asian American Entrepreneurship Across America
Kamala Harris: TheWhite House
Nikki Haley: Congress.gov
Patsy Mink: National Women’s History Museum
Dalip Singh Saund: US House of Representatives
Forbes: Jerry Yang
Forbes: Indra Nooyi

5L Retro Report: The Crime that Fueled an Asian American Civil Rights Movement
FBI Hate Crimes Database
Department of Justice, State Data

6A TED-Ed, The �ve major world religions
Judaism 101
Unpacked, The History of Jewish Life in America
My Jewish Learning
Jewish Virtual Library, American Zionism
International Institute for Secular Humanistic Judaism, Who is a Jew

https://www.youtube.com/watch?v=m6dCxo7t_aE
https://www.youtube.com/watch?v=sv6goJoB8XQ
https://www.youtube.com/watch?v=3ZhEa4TjXm8
https://www.pewresearch.org/religion/2023/10/11/religion-among-asian-americans/
https://world101.cfr.org/rotw/east-asia/politics#overview
https://world101.cfr.org/rotw/south-asia/politics#overview
https://www.youtube.com/watch?v=K-S9toTxqL0
https://www.pbs.org/video/community-organizing-activism-q3ild6/
https://www.janm.org/visit/virtual?gad_source=1&gclid=Cj0KCQiA5-uuBhDzARIsAAa21T9JI-3vPwBOv35xPZX70510dRVQKqfo0EdfYwnFhzuD5fy-qvlp900aAnNbEALw_wcB
https://camla.org/
https://asiasociety.org/museum
https://asianart.org/cultural-celebrations/
https://www.youtube.com/watch?v=fdW6M9_degI
https://artsandculture.google.com/story/10-ways-to-celebrate-filipino-american-history-month/4wXB6NUFZ2t0cQ?hl=en
https://www.today.com/video/keeping-hawaiis-cultural-traditions-alive-30813251552
https://www.pbs.org/newshour/nation/hmong-new-year-traditions-in-the-u-s-recall-ancestral-spirits-while-teaching-new-generations
https://www.youtube.com/watch?v=5u0IQHz6o2M
https://www.whitehouse.gov/administration/vice-president-harris/
http://congress.gov
https://www.womenshistory.org/education-resources/biographies/patsy-mink
https://history.house.gov/People/Detail/21228
https://www.forbes.com/profile/jerry-yang/?sh=6236b62d468b
https://www.forbes.com/profile/indra-nooyi/?sh=2f47fe2d5d6f
https://www.youtube.com/watch?v=FmcPquxon5E
https://cde.ucr.cjis.gov/LATEST/webapp/#/pages/explorer/crime/hate-crime
https://www.justice.gov/hatecrimes/state-data
https://www.youtube.com/watch?v=m6dCxo7t_aE
https://www.jewfaq.org/
https://www.youtube.com/watch?v=gDZHNuS2L3o
https://www.myjewishlearning.com/
https://www.jewfaq.org/
https://www.youtube.com/watch?v=wupXTIvbX3U


6B Unpacked, A Jewish American Tale: The Jewish Story
Pew Research Center: Jewish Americans in 2020
Pew Research Center: Jews in US are far less religious than Christians and Americans overall
Pew Research Center: 10 key �ndings about Jewish Americans
Pew Research Center: Jewish attitudes towards Israel

6C Anti-defamation League: Antisemitic Attitudes in the USA
Anti-defamation League: Antisemitism Uncovered
Myth: Jews Have TooMuch Power
Myth: Jews are Disloyal
Myth: Jews are Greedy
Myth: Jews Killed Jesus
Myth: Jews Use Christian Blood for Religious Rituals
Myth: the Holocaust Didn’t Happen
Myth: Anti-Zionism or Criticism of Israel is Never Antisemitic

6D Miami Jewish Film Festival: Shared Legacies: The African American Jewish Civil Rights Alliance Movie
Trailer
O�ce of Public A�airs: US Department of Justice: Justice Department Recognizes Jewish American Heritage
Month
ADLOur History
ADL: Six Facts About Threats to the Jewish Community
Anti-Defamation League: WhoWe Are
Anti-Defamation League: OurMission and History
Anti-Defamation League: Six Facts About Threats to the Jewish Community

7A PBS NewsHour: America is becoming more urban, more diverse and less white, 2020 Census reveals
US Census Bureau, QuickFacts
USAFACTS: Our Changing Population: United States
US Census Bureau: English Most Common Race or Ethnicity in 2020 Census

7B PBS: Irish Immigrants: Emerald Isle to Ellis Island
NBCNews: Nativism

7C Who are the Slavs?
Migration Policy Institute: European Immigrants in the United States

https://www.youtube.com/watch?v=c9W7GnbrOzw
https://www.pewresearch.org/religion/2021/05/11/jewish-americans-in-2020/
https://www.pewresearch.org/short-reads/2021/05/13/jews-in-u-s-are-far-less-religious-than-christians-and-americans-overall-at-least-by-traditional-measures/
https://www.pewresearch.org/short-reads/2021/05/11/10-key-findings-about-jewish-americans/
https://www.pewresearch.org/religion/2021/05/11/u-s-jews-connections-with-and-attitudes-toward-israel/
https://www.adl.org/resources/report/antisemitic-attitudes-usa-guide-adls-latest-poll?gad_source=1&gclid=Cj0KCQiArrCvBhCNARIsAOkAGcXMPic1xG9eY67b9HP-1d_s3pUCTvxk-qdGKpps8XLuV6l3rRJ5FXgaAjWLEALw_wcB&gclsrc=aw.ds
https://antisemitism.adl.org/
https://antisemitism.adl.org/power/
https://antisemitism.adl.org/disloyalty/
https://antisemitism.adl.org/greed/
https://antisemitism.adl.org/deicide/
https://antisemitism.adl.org/blood/
https://antisemitism.adl.org/denial/
https://antisemitism.adl.org/anti-zionism/
https://www.youtube.com/watch?v=6YE4ucQKoyk
https://www.youtube.com/watch?v=6YE4ucQKoyk
https://www.justice.gov/opa/blog/justice-department-recognizes-jewish-american-heritage-month
https://www.justice.gov/opa/blog/justice-department-recognizes-jewish-american-heritage-month
https://www.adl.org/who-we-are/history?gad_source=1&gclid=Cj0KCQiArrCvBhCNARIsAOkAGcXCilemHFuRPHdvvaHGmN5UuUHQ2OeQnNi5lO1Alo8kSEGEfESdxMAaAshQEALw_wcB&gclsrc=aw.ds
https://www.adl.org/resources/blog/six-facts-about-threats-jewish-community
https://www.adl.org/about/who-we-are
https://www.adl.org/about/mission-and-history
https://www.adl.org/resources/blog/six-facts-about-threats-jewish-community
https://www.youtube.com/watch?v=ESml3jnGppY
https://www.census.gov/quickfacts/fact/table/US/PST045223
https://usafacts.org/data/topics/people-society/population-and-demographics/our-changing-population/?endDate=2000-01-01&startDate=1990-01-01
https://www.census.gov/library/stories/2023/10/2020-census-dhc-a-white-population.html#:~:text=Over%20Half%20of%20White%20Population%20Reported%20Being%20English%2C%20German%20or%20Irish&text=For%20the%20first%20time%20ever,as%20Italian%2C%20Palestinian%20or%20Cajun.
https://www.pbs.org/video/irish-immigrants-emerald-isle-to-ellis-island-nd134n/
https://www.youtube.com/watch?v=epDnsHf2CLM
https://www.youtube.com/watch?v=Bnu0cLq9I1k
https://www.migrationpolicy.org/article/european-immigrants-united-states


7D NBCNews: German Immigration
Library of Congress: The Call of Tolerance
Library of Congress: Building a NewNation
Library of Congress: A New Surge of Growth
Library of Congress: Filling the Nation’s Breadbasket and Library of Congress: Urban Germans
Library of Congress: Building Institutions, Shaping Tastes
American Experience: Anti-German Sentiment
Library of Congress: Shadows of War

7E PBS: The Italian Americans, Birds of Passage
Library of Congress: Early Arrivals
Library of Congress: The Great Arrival
Library of Congress: Ellis Island
Library of Congress: A City of Villages
Library of Congress: Tenements and Toil
Library of Congress: Working Across the Country
Library of Congress: Under Attack
Library of Congress: A century in the Spotlight
Italian AmericanMuseum of Los Angeles: Recognizing Bias
Italy Segreta: 8 Sicilian Secrets, Stereotypes andMissteps from theWhite Lotus S. 2
WWTV, The 1891 lynching of 11 Italian-Americans in NewOrleans

7F US Census, 3.5 Million ReportedMiddle Eastern and North African Descent in 2020
Middle Eastern and North African Immigrants in the United States
World 101: Middle East &North Africa: Religion Runs Deep inMiddle East
World 101: Middle East &North Africa: Politicians Exploit Sunni-Shia Divide to Advance Agendas
World 101: Middle East &North Africa: Kurds Face Historical Oppression Across Region
World 101: Middle East &North Africa: Humanitarian Crises Prove Extremely Deadly andRegion Home to
Millions of Refugees, Internally Displaced Persons
World 101: Middle East &North Africa: Palestinian Refugees Unable to Return to Former Homes
ABCNews: Islamophobia in America 20 years after 9/11

7G The Conversation: Why the idea that the English have a common Anglo-Saxon origin is a myth.
Open Learn: English in the world: a very brief history of a global language
Cornell Law School: Magna Carta
National Archives: Magna Carta Legacy
UK Parliament: Bill of Rights 1689
MSNBC: Britain’s Dark History of Racism and Brutality

https://www.youtube.com/watch?v=tuCf-2idBs4
https://www.loc.gov/classroom-materials/immigration/german/call-of-tolerance/
https://www.loc.gov/classroom-materials/immigration/german/building-a-new-nation/
https://www.loc.gov/classroom-materials/immigration/german/new-surge-of-growth/
https://www.loc.gov/classroom-materials/immigration/german/filling-the-nations-breadbasket/
https://www.loc.gov/classroom-materials/immigration/german/urban-germans/
https://www.loc.gov/classroom-materials/immigration/german/building-institutions-shaping-tastes/
https://www.youtube.com/watch?v=FW8j_CHCOMQ&t=172s
https://www.loc.gov/classroom-materials/immigration/german/shadows-of-war/
https://www.pbs.org/video/italian-americans-birds-passage/
https://www.loc.gov/classroom-materials/immigration/italian/early-arrivals/
https://www.loc.gov/classroom-materials/immigration/italian/the-great-arrival/
https://www.loc.gov/classroom-materials/immigration/italian/ellis-island/
https://www.loc.gov/classroom-materials/immigration/italian/a-city-of-villages/
https://www.loc.gov/classroom-materials/immigration/italian/tenements-and-toil/
https://www.loc.gov/classroom-materials/immigration/italian/working-across-the-country/
https://www.loc.gov/classroom-materials/immigration/italian/under-attack/
https://www.loc.gov/classroom-materials/immigration/italian/a-century-in-in-the-spotlight/
https://www.iamla.org/wp-content/uploads/2022/06/IAMLA-Stereotypes-Lesson-Plan.pdf
https://italysegreta.com/8-sicilian-secrets-from-the-white-lotus-season-2/
https://www.youtube.com/watch?v=3Y-Dji6Mx_U
https://www.census.gov/library/stories/2023/09/2020-census-dhc-a-mena-population.html#:~:text=The%20Census%20Bureau's%20classification%20for,such%20as%20Assyrian%20and%20Kurdish.
https://www.census.gov/library/stories/2023/09/2020-census-dhc-a-mena-population.html#:~:text=The%20Census%20Bureau's%20classification%20for,such%20as%20Assyrian%20and%20Kurdish.
https://world101.cfr.org/rotw/middle-east/people-and-society#religion-runs-deep-in-middle-east
https://world101.cfr.org/rotw/middle-east/people-and-society#politicians-exploit-sunni-shia-divide-to-advance-agendas
https://world101.cfr.org/rotw/middle-east/people-and-society#kurds-face-historical-oppression-across-region
https://world101.cfr.org/rotw/middle-east/people-and-society#humanitarian-crises-prove-extremely-deadly
https://world101.cfr.org/rotw/middle-east/people-and-society#region-home-to-millions-of-refugees-internally-displaced-persons
https://world101.cfr.org/rotw/middle-east/people-and-society#region-home-to-millions-of-refugees-internally-displaced-persons
https://world101.cfr.org/rotw/middle-east/people-and-society#palestinian-refugees-unable-to-return-to-former-homes
https://www.youtube.com/watch?v=EMY2M_6rwFg
https://theconversation.com/why-the-idea-that-the-english-have-a-common-anglo-saxon-origin-is-a-myth-88272
https://www.youtube.com/watch?v=mTOsxh4OcFU
https://www.law.cornell.edu/wex/magna_carta#:~:text=The%20writers%20of%20the%20Bill,was%20an%20abuse%20of%20governmental
https://www.archives.gov/exhibits/featured-documents/magna-carta/legacy.html#:~:text=Each%20included%20the%20guarantee%20that,Bill%20of%20Rights%20directly%20into
https://www.archives.gov/exhibits/featured-documents/magna-carta/legacy.html#:~:text=Each%20included%20the%20guarantee%20that,Bill%20of%20Rights%20directly%20into
https://www.youtube.com/watch?v=egHEsQfvIdw


7H PBS: What is Racial Passing
Pew Research Center: Most Americans say the declining share of White people in the U.S. is neither good nor
bad for society

8A Pew Research Center: Multiracial in America

8B Pew Research Center: Multiracial in America
Immigrant food: Food Insecurity Among Immigrants in the US
Migration Policy Institute: The Essential Role of Immigrants in the US Food Supply Chain

8C Cabrini University: Counter-Argument and Rebuttal

https://www.pbs.org/video/what-is-racial-passing-ijx09h/
https://www.pewresearch.org/short-reads/2021/08/23/most-americans-say-the-declining-share-of-white-people-in-the-u-s-is-neither-good-nor-bad-for-society/#:~:text=Across%20racial%20and%20ethnic%20groups,change%20is%20bad%20for%20society.
https://www.pewresearch.org/short-reads/2021/08/23/most-americans-say-the-declining-share-of-white-people-in-the-u-s-is-neither-good-nor-bad-for-society/#:~:text=Across%20racial%20and%20ethnic%20groups,change%20is%20bad%20for%20society.
https://www.pewresearch.org/social-trends/2015/06/11/multiracial-in-america/
https://www.pewresearch.org/social-trends/2015/06/11/multiracial-in-america/
https://immigrantfood.com/food-insecurity-among-immigrants-in-the-u-s/
https://www.migrationpolicy.org/content/essential-role-immigrants-us-food-supply-chain
https://www.cabrini.edu/globalassets/pdfs-website/ctl/counter-argument--handout-cabrini.pdf


Ethnic Studies 1A: Advertisement Blocking Strategy Resources
This course uses websites and videos. Use the following strategies—with the help of your school’s IT department—
to block advertisements on these sites.

I N T RO D U C T I O N

COMPARAT IVE CULT URES ET H NIC ST UDI ES

For Apple Machines:

1. Use Safari Browser:  
- Open Safari on your Apple machine.  
- Navigate to the YouTube video you want to show to your class.  

2. Utilize Reader View:  
- Once the video page loads, look for the Reader View icon in the address bar (it looks like a series of lines).  
- Click on the Reader View icon to enter Reader View mode. This will strip away ads and extraneous  
 content, leaving only the video.  

3. Full-Screen Mode:  
- Click on the video to start playing it.  
- Click on the full-screen icon in the bottom-right corner of the video player to expand the video to full screen.  

4. Optional: Use an Ad-Blocking Extension:  
- If you prefer additional ad-blocking measures, you can install an ad-blocking extension from the Mac App  
 Store for Safari. 

For Windows Machines: 

1. Install Ad-Blocking Extension:  
- Open your preferred web browser (such as Google Chrome or Mozilla Firefox) on your Windows machine.  
- Navigate to the browser’s extension store (Chrome Web Store for Chrome, Add-ons for Firefox, etc.).  
- Search for and install a reputable ad-blocking extension, such as uBlock Origin or AdBlock Plus. 

2. Access YouTube:  
- Once the ad-blocking extension is installed, navigate to YouTube in your browser.  

3. Play Video without Ads:  
- Search for the video you want to show to your class and start playing it.  
- The ad-blocking extension should automatically block any advertisements, allowing you to play the  
 video seamlessly.  

4. Full-Screen Mode:  
- Click on the full-screen icon within the YouTube video player to expand the video to full screen. 

Works Cited: 

Google Support. “Use Safari Reader to Read Articles without Ads.” Accessed January 30, 2024.  
Safari Reader. “Customize Your Reading View in Safari on Mac.” Accessed January 30, 2024.  
uBlock Origin. “uBlock Origin—Get this Extension for Firefox (en-US).” Accessed January 30, 2024.  
YouTube. “YouTube Help.” Accessed January 30, 2024.

NAMES:
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1A: Support UC Submission Document
Comparative Cultures Ethnic Studies (Independent Institute)
(UC Submission outline modeled after California Department of Education: Ethnic Studies Model Curriculum, 
Chapter 6: UC-Approved Course Outlines)

Basic Course Information
Record: 

Institution: 

Honors Type: (None)

Length of Course: (Half-Year)

Subject Area: College-Preparatory Elective

Discipline: History/Social Science

Grade Levels: 11th, 12th 

Integrated Course: No

Course Learning Environment: Classroom-Based

Transcript Code: 

Public Notes: (None)

Overview
This Ethnic Studies course is designed to develop an understanding of how racial and ethnic cultures and 
categories have affected and continue to affect individuals and society in the United States—and in California 
in particular. The course will give students a solid background for high school courses in literature and the social 
sciences where ethnicity is relevant. Students will gain an understanding of and an appreciation for the struggles 
and contributions of various cultures in their community. The course will draw on insights from history, political 
science, sociology, and economics. It covers the experiences of African Americans, Asian Americans, Latinos, 
Native Americans, Jews, and White ethnic groups in the United States. The course acknowledges the agency of 
individuals and groups in shaping their destiny in a pluralist society. Students will study intellectually rigorous 
content and analyze issues pertaining to race, ethnicity, identity, and current and historical justice. Students will 
research, examine, debate, and write about how power, privilege, and commercial life are intertwined with ethnicity. 

Prerequisites
(None)

Corequisites
(None)

I N T RO D U C T I O N NAMES:

https://www.cde.ca.gov/ci/cr/cf/documents/esmcchapter6.pdf
https://www.cde.ca.gov/ci/cr/cf/documents/esmcchapter6.pdf


COMPARAT IVE CULT URES ET H NIC ST UDI ES

Course Content
Unit 1: Introduction to Comparative Cultures Ethnic Studies
In this introduction, students will research the different schools of thought in ethnic studies as well as begin an 
understanding of the terms race, ethnicity, biological determinism, environmental determinism, and white supremacy. 
What are some of the schools of thought in teaching high school ethnic studies? Why is studying American history through 
ethnicity important? What are the historical and modern definitions of race and ethnicity and how might a current, 
working definition aid in understanding ethnic studies? How did the concept of biological determinism impact scientific 
racism, eugenics, and the justification for US chattel slavery? How did the concept of environmental determinism help 
justify US slavery? What are the roots of white supremacist thought, and what continues to be its legacy? What are some 
of the pros and cons of affirmative action in education in the US? How successful has it been in addressing race-based 
educational opportunities? What are examples of personal and collective agency by American ethnicities, and how have 
they helped those ethnicities advance, including by resisting and overcoming discrimination?

Objectives: 
• Students will research different schools of thought about teaching high school ethnic studies and determine 

why this topic is important. 
• Students will research the historical and modern definitions of race and ethnicity and develop working 

definitions of these terms for this class. 
• Students will research biological determinism and its role in scientific racism, eugenics, and US chattel slavery.
• Students will research environmental determinism and its role in justifying slavery.
• Students will research the roots and legacy of white supremacist thought in the US. 
• Students will research the pros and cons of affirmative action in the US, take a position, and debate its merits 

in addressing race-based educational opportunities. 
• Students will investigate personal and collective agency across American ethnicities to see examples where 

groups have advanced, including by resisting and overcoming discrimination. Students will also investigate 
cultural traits that can either enhance or take away from personal and collective agency. 

Assessments:
• Students will write a short paragraph on what they believe they might get out of this ethnic studies course. 

What are they hoping to learn about? What are their concerns? 
• Students use class-provided sources to answer the following question in a long paragraph: “How is social 

justice, in its truest form, related to the purpose of studying American history through ethnicity?”
• Students will use class-provided sources to write class discussion notes on DNA sequencing and the 

difference (or lack of difference) in DNA between different ethnic groups. 
• Students will create a lesson about environmental determinism for a younger student. Students should create a 

definition, an example, a consequence of the theory, and ask a younger student to create an example of their own. 
• Students will use class-based sources to conduct lateral fact-checking and answer the questions: “What steps 

did you take to determine if this is a reliable website or not? Does this website have a particular agenda?  
Is that agenda easily found? Who funds the website? Does that impact its message?”

• Students will write a one-page essay addressing the unit’s question, using unit vocabulary, and citing their 
sources from the unit’s work: “Why is studying American history through ethnicity important?”  Students 
will use the research resources from the unit as well as written work conducted individually and as a group. 
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Student work will be assessed for its relevance to the topic, supporting details, and use of accurate citations. 
Student unit essays will be used to support the final class essay. 

Debates: 
• What are some of the pros and cons of affirmative action in education in the US? How successful has it 

been in addressing race-based educational opportunities? Students will use an anonymous debate strategy to 
address this question and will use a guided AI process to conduct research and look for reliable websites and 
citations. Students will also use an inside/outside debate circle to make sure all students are actively engaged. 
A rubric will be used for students to assess their own learning, make improvements for future debates, and 
form an assessment grade. 

Unit 2: Native Americans
In this survey unit, students will study Native American culture, geography, history, contributions, civil rights 
movement, and current realities. How has life changed for American Indians in the United States over the last 350 
years? How does the geography of the United States impact the development of Native American culture? What were the 
events leading up to Indian removal and how were Native American tribes impacted? How did the US Indian boarding 
schools impact Native children and their families? 

Why are American Indian boarding schools such an untold story, and what are concerned citizens doing today? How did 
the concept of Manifest Destiny and continued movement west impact the formation of the Indian reservation system, 
and how does that continue to impact Native Americans today? How did the Diné People use their language to help in 
World War II? How did they respond to this request after language removal during the Indian boarding school period? 
What does the term warrior mean? Why do Native American youth continue to serve in the military in high numbers? 
What are some defining characteristics and challenges of Native Alaskans and the Inuit? When did Native American 
tribes become sovereign nations? What do tribal governments look like? What was and is the role of the Bureau of Indian 
Affairs in tribal governments? What events precipitated the Native American civil rights movement of the 1960s and 
1970s? How effective was the movement and what are some of its legacies? 

Objectives: 
• Students will consolidate their knowledge of Native American studies from throughout elementary and 

middle school years in order to prepare them for current civil rights discussions. 
• Students will discuss the five major cultural regions of Native Americans across the United States and 

evaluate the role of geography in the development of American Indian culture. 
• Students will explore the timeline of Indian removal and articulate ways that Native Americans were 

impacted and responded. 
• Students will be able to discuss the physical, mental, emotional, and spiritual impacts on American Indians 

of the US policy on boarding schools, as well as understand current movements and legislation regarding this 
legacy. 

• Students will research the impact of the reservation system on Native Americans. 
• Students will be able to evaluate the concept of warrior and the contribution of American Indians—

especially the Navajo or Diné People—to World War II. 
• Students will learn about the Alaskan Native tribes and the Alaskan Inuit and some of their challenges. 
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• Students will explore the concept of sovereignty and how that applies to Native American tribes, their 
governments, and their relationship to state governments and the US federal government. 

• Students will understand the events leading up to the Native American civil rights movement of the 1960s 
and 1970s and discuss the effectiveness of the movement. 

Assessments:
• Students will write two paragraphs reflecting their understanding of culture and examples of culture from the 

lesson’s reading. 
• After reviewing a news article from 1829, students will create a newspaper article about Indian removal 

including the who, what, where, when, and why of their event. 
• Students will use class-based sources to write a paragraph about current movements that are addressing the 

legacy of Native American boarding schools. 
• Students will write a short paragraph addressing the question, “How do reservations continue to impact the 

lives of Native Americans today?” after listening to a guest speaker or spokesperson. 
• Students will use class resources to create black-out poetry that reflects the history of the Code Talkers, 

warriors, and the Congressional Medal of Honor. 
• Students will use class-based sources to write a short paragraph that addresses how a changing climate is 

impacting some Alaskan native peoples. 
• Students will write a letter to a tribal court judge and ask follow-up questions such as the following: what 

sorts of cases do they hear, can non-natives be tried in tribal court, what powers does the tribal court have, and 
can a non-native sue a tribal member in tribal court? 

• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 
the question, “How has life changed for American Indians over the last 350 years?” Students will use the 
research resources from the unit as well as written work conducted individually and as a group. Student work 
will be assessed for its relevance to the topic, supporting details, and use of accurate citations. Student unit 
essays will be used to support the final class essay. 

Unit 3: Latino Americans
In this survey unit, students will study the culture, pre-Columbian and US history, immigration, education and 
housing issues, civil rights, contributions, challenges, and current realities of Latino/Hispanic Americans. What 
do we already know about Latin American culture and what do we want to learn? How did the predominant cultures 
of Meso-America impact Latin Americans in borderlands before Spanish colonization? How has life changed for Latin 
Americans in the last 250 years? How does studying Spanish exploration, colonization, and missionizing in the Americas 
help us understand modern Latino/Hispanic Americans? How does studying the casta system and Hispanios, Tejanos, 
and Californios after the Treaty of Guadalupe Hidalgo help us understand modern Latino/Hispanic Americans? How 
does studying the Treaty of Guadalupe Hidalgo and subsequent land rights acts help us understand modern Latino/
Hispanic Americans? How does studying push and pull factors of Latinos to the United States between 1910 and 
1940—as well as the realities for immigrants during that time—help us understand Latino and Hispanic Americans 
today? How does studying push and pull factors of Latino immigration to the United States between 1945 and the 
present—as well as the realities for immigrants during that time—help us understand Latino and Hispanic Americans 
today? How did school segregation impact Latino/Hispanic Americans, and what is one positive example of  methods 
used to improve Latino/Hispanic education? What are some of the pros and cons of bilingual education in the US? How 
successful has bilingual education been in addressing race-based educational opportunities? How did urban renewal as 
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fueled by the 1949 Housing Act and the 1956 Federal Highway Act impact Latino and Hispanic Americans? Who were 
the characters and what were the events of the Chicano civil rights movement? How have prominent Latino/Hispanic 
figures shown resilience and determination? How can data help us to understand the unique experience of Latinos, 
Latinas, and Hispanics in California? How did Latino/Hispanic Americans  use the court system, legislative acts, the 
right to demonstrate, the right to form organizations, the right to vote, and other rights guaranteed in a democratic society 
to improve their civil rights, and how effective have these measures been? 

Objectives: 
• Students will understand major Meso-American cultures and how they impacted the borderland between 

present-day Mexico and the United States in the Aridoamerica and Oasisamerica regions before Spanish 
colonization. 

• Students will revisit their understanding of Spanish exploration, colonization, and missionizing of the 
Americas with a focus on understanding where the ancestors of modern Latino/Hispanic Americans might 
have come from and when. 

• Students will revisit the Treaty of Guadalupe Hidalgo and its impact on Hispanos, Tejanos, and Californios. 
Students will also investigate the casta system and its impact on Latino American identity. 

• Students will investigate Spanish and Mexican land grants. Students will also research the Treaty of 
Guadalupe Hidalgo and what it offered Mexican Americans after the war, as well as the legacy of the land 
grant court cases and its impact on modern Latino Americans.

• Students will transcribe an interview with a current landowner in order to understand the US process of 
private land ownership and comment on the plight of displaced landowners during the time of war or 
conquest. 

• Students will research the push and pull factors of Latino immigration to the United States between 1910 and 
1945, as well as the realities for immigrants during this period. 

• Students will research the push and pull factors of Latino immigration to the United States between 1945 and 
the present, as well as the realities for immigrants. 

• Students will investigate school segregation, the Mendez v. Westminster case, and positive examples in Latino/
Hispanic American education. 

• Students will research the pros and cons for bilingual education for Latino/Hispanic Americans, take a 
position, and debate the merits of bilingual education in addressing race-based opportunities.

• Students will research the 1949 Housing Act and the 1956 Federal Highway Act and investigate their impacts 
on Latino/Hispanic Americans. 

• Students will investigate key characters and events leading up to the Chicano movement.
• Students will research Latino/Hispanic entrepreneurs, entertainers, athletes, and other prominent figures to 

showcase resilience and determination. 
• Students will investigate data to help understand the Latino/Hispanic experience in California.
• Students will investigate Latino/Hispanic cases, people, organizations, and events to determine what aspects 

of American democracy have been used to further Latino/Hispanic civil rights—and their effectiveness.

Assessments:
• Students will transcribe an interview of a Latino or Hispanic individual and include the following 

information: interviewee’s name and age, family background, term they prefer to be called and why that is 
their preference, and how understanding their ancestors helps them understand themselves.
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• Students will write a fictional journal entry for themselves that would reflect their experience the day they 
woke up and found themselves living under a new country’s rule. What are the sights, sounds, and feelings 
they would experience? 

• Students will use class resources to write a reflection on a primary source interview on the Bracero History 
Archive. 

• Students will use primary source interviews as well as the research from this lesson to write a short response 
regarding resilience and determination in Latino immigrants and second-generation Mexican Americans. 

• Students will use class-based sources and the lesson’s research to write a long paragraph answering the 
question, “What are the pros and cons of a neighborhood being gentrified?”

• Students will use class-based resources to write a short essay that describes how Cesar Chavez adopted 
tactics of Dr. Martin Luther King Jr. and Mahatma Gandhi, as well as answer the question, “Why is leading 
by example such a powerful tool for change?” 

• Students will use class-based sources to write a short paragraph about a Latino/Hispanic American who 
inspires them and answer the question, “Why is it important to set an example for others in terms of 
resilience and determination?”

• Students will use class-based sources to write critical analysis questions, summarize what the data says, and 
write follow-up questions regarding eligible Latino voters, registered Latino voters, and Latinos who voted. 

• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 
the question, “How has life changed for Latino/Hispanic Americans over the last 250 years?” Students 
will use the research resources from the unit as well as written work conducted individually and as a group. 
Student work will be assessed for its relevance to the topic, supporting details, and use of accurate citations. 
Student unit essays will be used to support the final class essay. 

Debates: 
• What are some of the pros and cons of bilingual education in the US? How successful has it been in addressing 

race-based educational opportunities? Students will use an anonymous debate strategy to address this 
question and will use a guided AI process to conduct research and look for reliable websites and citations. 
Students will also use an inside/outside debate circle to make sure all students are actively engaged. A 
rubric will be used for students to assess their own learning, make improvements for future debates, and 
form an assessment grade. 

Unit 4: African Americans
In this survey unit, students will study the culture, African and US history, slavery, reconstruction, migration, 
renaissance, movements, education and housing issues, civil rights movements and leaders, and roads to 
success for African Americans. What were the major West African kingdoms, and what was their connection to the 
transatlantic slave trade? How did economics drive the transatlantic slave trade, and what were the realities for those 
that endured the Middle Passage? How was the US system of slavery different from slavery in other parts of the world, 
and how was it dehumanizing? What were the people, places, and events of the white abolitionist movement? What 
were the people, places, and events of Black resistance to slavery? What laws, court cases, and experiences kept African 
Americans from realizing the full equality guaranteed by constitutional amendments after the Civil War? How did 
African Americans respond to their lack of rights after Reconstruction? Who were the artists of the Harlem Renaissance? 
How did the music, art, and literature of the Harlem Renaissance contribute to the breaking down of African American 
stereotypes? What is the history of blues and jazz music, and who are some of its early artists? How did blues and jazz 
contribute to the breaking down of African American stereotypes? How does studying Black cowboys and the Buffalo 
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Soldiers help break down African American stereotypes? How did these groups add to the American culture and economy? 
How did Pan-Africanism in the United States form African American identity? How do African American business 
innovators highlight resilience? How did the NAACP and its members use aspects of democratic free speech and the legal 
system to combat racial violence and lynching? What were the  positives of historically Black colleges and universities 
and K-12 desegregation for African Americans’ education? What were some of desegregation’s realities? How have 
the practices of mortgage credit worthiness and redlining impacted housing equity for African Americans? How have 
some efforts to improve housing equity had negative consequences? What were the views of early civil rights leaders on 
resistance, violence, and morality? What were some of this early movement’s legacies? What were the views of the Black 
Power movement on resistance, violence, and morality? What were some of this movement’s legacies and how did it 
compare to earlier civil rights movements? What have been some of the political and cultural contributions of African 
American political leaders? After researching the Black Lives Matter movement and policing practices, what are the 
pros and cons of removing qualified immunity from law enforcement agents? How did African Americans use the court 
system, legislative acts, the right to demonstrate, the right to form organizations, the right to vote, and other rights 
guaranteed in a democratic society to improve their civil rights, and how effective have these measures been? What are 
some ways that government intervention has helped African American upward mobility in the last 175 years, and in 
what ways has it failed to help? What should be the government’s role in future African American success? 

Objectives: 
• Students will research West African kingdoms and their connection to the transatlantic slave trade. 
• Students will research the economic implications of the transatlantic slave trade and the horrors of the 

Middle Passage. 
• Students will study the unique slavery system of the United States and identify its dehumanizing factors. 
• Students will investigate the people, places, and events of the white abolitionist movement.
• Students will investigate the people, places, and events of Black resistance to slavery.
• Students will investigate Jim Crow laws, Supreme Court cases, and Southern experiences after the Civil War 

in order to understand the motivations for the Great Migration. 
• Students will investigate the music, art, and literature of the Harlem Renaissance and its contribution to 

breaking down African American stereotypes. 
• Students will research the history of blues and jazz music and identify some of its early artists and their 

contribution to the breaking down of African American stereotypes. 
• Students will explore the history of Black cowboys and the Buffalo Soldiers in order to discover how they 

helped break down African American stereotypes. Students will also articulate how these two groups 
impacted the American culture and economy. 

• Students will research the people, places, and events of the Pan-African movement in the United States in 
order to understand its impact on African American identity. 

• Students will research the people, places, and events of African American business innovation in order to 
understand resilience. 

• Students will investigate racial violence and the practice of lynching during the late 19th and early 20th 
centuries. Students will also discover how members of the NAACP used democratic free speech and aspects 
of the legal system to combat racial violence. 

• Students will research historically Black colleges and universities and K-12 education desegregation in order 
to determine their positive contributions to African American education. Students will also research the 
realities of desegregation. 
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• Students will research the historical practices of mortgage credit worthiness, redlining, and efforts to create 
an equitable yet economically healthy housing market. 

• Students will research the people, places, and events of the early civil rights movement of the 1960s in order 
to understand the movement’s views on resistance, violence, and morality. 

• Students will research the people, places, and events of the Black Power movement in order to understand 
the movement’s views on resistance, violence, and morality. Students will also compare and contrast this 
movement to other early civil rights movements. 

• Students will research the political and cultural contributions of African American political leaders.
• Students will study policing practices such as traffic stops, pat downs, and the killing of unarmed civilians 

brought up by the Black Lives Matter movement in order to determine the pros and cons of removing 
qualified immunity from law enforcement agents. 

• Students will review and  investigate African American cases, people, organizations, and events to determine what 
aspects of American democracy have been used to further African Americans’ civil rights—and their effectiveness. 

• Students will review the role of government interventions in African Americans’ upward mobility over the last 175 
years and question what government’s role is in future African American roads to success. 

Assessments:
• Students will use class-based sources to write a reflection paragraph on the impact of the slave trade on the 

country of Ghana. 
• Students will use class-based sources to write a paragraph that answers the questions, “How has slavery 

changed in the world since the 1500s? What is chattel slavery and why might it have had a different impact 
on the legacy of slavery in North America vs. South America?”

• Students will use class-based sources to write a paragraph that answers the questions, “How did the 
invention of the cotton gin in 1781 result in a Second Middle Passage? Why would this forced migration 
within the US be compared to the original slave trade?” 

• Students will use class-based sources to write a paragraph that answers the questions, “Why did Benjamin 
Lundy travel from Ohio to Texas, the Caribbean, and Canada? How did the 1830s represent an intersection 
of events for Native Americans, Latinos/Hispanics, and African Americans?”

• Students will use class-based sources to write a paragraph that answers the question, “How did slaves resist 
the slavery system in their everyday lives?”

• Students will use class-based sources to write a paragraph that answers the questions, “What aspects of the 
Great Migration and African American service during World War I fueled the race riots across the country?”

• Students will use class-based sources to write a reflection paragraph about the poems “America” by Claude 
McKay and “I, Too” by Langston Hughes to answer the questions, “Why would Harlem Renaissance artists 
‘love this cultured hell that tests my youth’? What are some reasons why, after almost three centuries (by the 
1920s) of discrimination and racism, these African American poets might still love America?” 

• Small student groups will create a classroom gallery display of an artist, writer, or musician that was 
prominent during the Harlem Renaissance. The display will focus on the theme of breaking down 
stereotypes as well as on the infusion of African American culture across the US after the Great Migration. 

• Students will use class-based sources to write a reflection paragraph that answers the questions, “Is it 
important to see images of diverse people in literature, art, and culture? How should we look at stereotypes?”
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• Students will use class-based sources to write a reflection paragraph that answers the following questions: 
“What events during the Tulsa Race Massacre in 1921 escalated or de-escalated tensions? How might you 
have handled those events if you were there?”

• Students will use class-based sources to write a long paragraph reflecting on the following question: 
“What aspects of Emmett Till’s 1955 murder made it a turning point in the fight for African American 
civil rights?”  The paragraph should include a claim, one point of evidence, second point of evidence, 
counterclaim and rebuttal, and conclusion. 

• Students will use class-based sources to create a T-chart that analyzes the differences between Booker T. 
Washington and W. E. B. Du Bois’s views on education and civil rights activism—especially in regards to the 
speed of change that they were advocating. Students will create a summary at the bottom of the T-chart in 
their own words. 

• Students will use class-based sources to write an opinion paragraph on whether a provided, current housing 
strategy could have a positive impact on housing equity without unanticipated consequences. Students 
should consider the source of the article when evaluating its effectiveness. 

• Students will use class-based sources to write a reflection paragraph that answers the following questions: “If 
the early civil rights movement was one of nonviolent resistance, why was there so much violence, and why were 
its leaders assassinated? What can we learn from the daughters of Martin Luther King Jr. and Malcolm X?”

• Students will use class-based sources and worksheets to write a paragraph that compares and contrasts the 
civil rights movement of the early 1960s to the Black Power movement. 

• Students will use class-based sources to write a long paragraph with at least three pieces of evidence from 
interviews with Colin Powell and Condoleezza Rice to answer the following questions: “Has the African 
American community made progress in terms of civil rights and quality of life? Does the student agree or 
disagree with the interviewee’s opinions?” 

• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 
the question, “How has life changed for African Americans over the last 250 years?” Students will use the 
research resources from the unit as well as written work conducted individually and as a group. Student work 
will be assessed for its relevance to the topic, supporting details, and use of accurate citations. Student unit 
essays will be used to support the final class essay. 

• Students will use class-based sources to create an article critique in a long paragraph. Students will find at 
least five pieces of evidence to critique and answer the questions, “How have political interventions failed to 
result in African American upward mobility? Does the student agree or disagree?”

Debates:  
• After researching the Black Lives Matter movement and policing practices, what are the pros and cons of removing 

qualified immunity from law enforcement agents? Students will use an anonymous debate strategy to address 
this question and will use a guided AI process to conduct research and look for reliable websites and 
citations. Students will also use an inside/outside debate circle to make sure all students are actively engaged. 
A rubric will be used for students to assess their own learning, make improvements for future debates, and 
form an assessment grade. 
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Unit 5: Asian Americans

In this survey unit, students will study Asian American cultural identity, regional identity, immigration, 
similarities and differences, contributions, and civil rights effectiveness. What do we know about Asian American 
culture, and what do we want to learn? How has life changed for Asian Americans in the United States over the last 
250 years? What factors contributed to Chinese immigration during the 19th century, and what was life like for Chinese 
immigrants? How did the US respond to Chinese immigration? What factors contributed to Japanese immigration 
during the 20th century, and what was life like for Japanese immigrants? How did the US respond to Japanese 
immigration? What legacies are there from the treatment of Japanese and Chinese Americans during World War II? 
How did US immigration policy change for Asian Americans during the Cold War period? How did these changes impact 
Asian American demographics and the Asian American response to civil rights issues? What were American interests 
in the Pacific during the 1800s and 1900s? How have Pacific Islanders responded to those interests, and how do their 
unique experiences challenge Pacific Islander stereotypes? How are the Hmong American experiences different from 
other Asian American communities? How does researching the Hmong People and their individual experiences challenge 
Asian American stereotypes? Where are South Asian Americans from, why did they come to the US, and what are their 
unique experiences? How do these experiences challenge Asian American stereotypes? How do the politics and religions of 
South Asia, Southeast Asia, and East Asia continue to impact Asian Americans? What means do Asian Americans use to 
preserve their cultural heritage and promote their quality of life? How have prominent Asian American entrepreneurs 
and politicians impacted American culture? How did Asian Americans use the court system, legislative acts, the right 
to demonstrate, the right to form organizations, the right to vote, and other rights guaranteed in a democratic society to 
improve their civil rights, and how effective have these measures been? 

Objectives: 
• Students will determine what they know about Asian American origins, cultures, and civil rights issues and 

determine what they still want to learn. 
• Students will study the push and pull factors of Chinese immigration during the 19th century. Students will 

also see the realities of life for Chinese immigrants, as well as the US response to this growing immigration. 
• Students will study the push and pull factors of Japanese immigration during the early 20th century. Students 

will also see the realities of life for Japanese immigrants, as well as the US response to this growing immigration. 
• Students will research the differences between how Japanese and Chinese Americans were treated during 

World War II and the legacies this treatment had for Asian Americans. 
• Students will research US immigration policy for Asian Americans during the Cold War period. Students 

will also analyze shifting Asian American demographics and the Asian American response to civil rights 
issues during this time period. 

• Students will investigate the Pacific Islander experience through the dual lenses of American interests and 
native populations and note how understanding Pacific Islander experiences challenges stereotypes. 

• Students will research Hmong immigration to the US, the Hmong culture, and Hmong individual 
experiences in order to challenge existing Asian American stereotypes. 

• Students will investigate the geography and statistics of South Asian immigration to the US as well as the 
unique experiences of South Asians and Sikh Americans. 

• Students will investigate the religions and politics of South Asia, Southeast Asia, and East Asia to determine 
those areas’  impacts on Asian Americans. 

• Students will investigate how Asian American community organizations, museums, and cultural events 
promote and preserve Asian Americans’ cultural heritage and quality of life. 
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• Students will research prominent Asian American entrepreneurs and politicians in order to discover their 
impact on American culture. 

• Students will investigate Asian American cases, people, organizations, and events to determine what aspects 
of American democracy have been used to further Asian American civil rights—and their effectiveness.

Assessments:
• Students will use class-based sources to write a short paragraph with several examples that answer the 

question, “How have Asian Americans worked with other cultures to improve civil rights?” 
• Students will use class-based sources to write a short paragraph that answers the question, “How might US 

history be different without the immigration of Chinese American immigrants?”
• Students will use class-based sources to write a short paragraph that answers the question, “How might US 

history be different without the immigration of Japanese American immigrants?”
• Students will use class-based sources to write a short paragraph that answers the question, “How did 

Hawaiian Japanese American responses after World War II show the character trait of resilience?”
• Students will use class-based sources to write a long paragraph (including a main idea, claims [evidence], and 

a conclusion) to answer the following questions: “How did the ‘model minority’ Asian American become the 
‘yellow peril’? How do stereotypes limit our views of people? Why are stereotypes so persistent?”

• Students will use class-based sources to write a short paragraph that answers the question, “How does 
understanding Hawaiian literacy prior to statehood change your views of any stereotypes you might have 
held about Hawaiian or Pacific Islanders?”

• Students will use class-based sources to write a compare-and-contrast paragraph that answers the question, 
“How is Hmong immigration to the US similar to and different from Vietnamese immigration to the US?”

• Students will use class-based sources to write a long paragraph and answer the following questions: “How 
was the South Asian experience of entering the US through Angel Island both different from and the same 
as the experience of Chinese and Japanese immigrants? How does learning the individual story of Kala Bagai 
help challenge any stereotypes of South Asians or Asian Americans?”

• Students will use class-based sources to write a short paragraph that answers the questions, “Where might 
the common cultural idea of filial piety have come from? How can this cultural trait be both a strength and a 
complication for Asian Americans today? Could this be true of other cultural traits?” 

• Students will use class-based sources to write a short paragraph that answers the question, “How do cultural 
initiatives impact the quality of life for Asian Americans?”

• Students will use class-based sources to write a short paragraph that answers the following questions: 
“What parts of Yuri Kochiyama’s identity and history make her an unlikely candidate to lead a civil rights 
movement? What aspects of her identity and history make her uniquely positioned to lead a civil rights 
movement? How can ordinary people do extraordinary things?”

• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 
the question, “How has life changed for Asian Americans over the last 150 years?” Students will use the 
research resources from the unit as well as written work conducted individually and as a group. Student work 
will be assessed for its relevance to the topic, supporting details, and use of accurate citations. Student unit 
essays will be used to support the final class essay. 
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Unit 6: Jewish Americans

In this survey unit, students will study Jewish American identity, secularism, anti-Semitism, and civil rights. 
What do we know about Jewish Americans’ origin and culture, and what do we want to learn? How has life changed for 
Jewish Americans in the United States over the last 350 years? How has American Jewish faith and secularism impacted 
American culture? How have anti-Semitic tropes been used throughout history to discriminate against and terrorize 
Jews? How have Jewish Americans been involved in the civil rights movement, and how effective have their efforts been 
in lessening anti-Semitism in the United States? 

Objectives: 
• Students will determine what they know about Jewish American origins and culture. 
• Students will research Jewish American faith and secularism and its impact on American culture.
• Students will become aware of dangerous and pervasive anti-Semitic tropes that have been used throughout 

history. 
• Students will investigate the history of Jewish American involvement in civil rights and determine the 

effectiveness of these efforts on lessening anti-Semitism in the United States. 

Assessments:
• Students will use class-based sources to write a long paragraph about a prominent Jewish American and 

answer the question, “How does this individual exemplify Jewish American identity?”
• Students will use class-based sources to write a short paragraph that answers the question, “What aspects of 

Sephardic and Ashkenazi Jewish culture have become part of the fabric of American culture?”
• Students will use class-based sources to rank their understanding of the Holocaust from 1 to 5. In a long 

paragraph, students will also use class-based sources to create a plan to increase their understanding. 
• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 

the question, “How has life changed for Jewish Americans over the last 350 years?” Students will use the 
research resources from the unit as well as written work conducted individually and as a group. Student work 
will be assessed for its relevance to the topic, supporting details, and use of accurate citations. Student unit 
essays will be used to support the final class essay. 

Unit 7: White Americans

In this survey unit, students will study the geographic identity, history, contributions, and challenges for those that 
are currently considered white in America. How has the concept of being white changed in the US over the last 350 years? 
What were the push and pull factors of Irish immigration to the US, and how did nativists react? What were the push and 
pull factors of Slavic immigration to the US, and how did nativists react? What were the push and pull factors of German 
immigration to the US, and how did nativists react? What were the push and pull factors of Italian immigration to the US, 
and how did nativists react? What were the push and pull factors of Middle Eastern and North African immigration to the 
US, and how did nativists react? How have the English added to American culture, language, law, and religion?

Objectives: 
• Students will investigate US white ethnicities (cultural and religious groups) in the past and today. 
• Students will investigate the push and pull factors of Irish immigration to the US and the nativist reaction.
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• Students will investigate the push and pull factors of Slavic immigration to the US and the nativist reaction.
• Students will investigate the push and pull factors of German immigration to the US and the nativist reaction.
• Students will investigate the push and pull factors of Italian immigration to the US and the nativist reaction.
• Students will investigate the push and pull factors of Middle Eastern and North African immigration to the 

US and the nativist reaction.
• Students will research the contributions of the English to American culture, language, law, and religion.
• Students will summarize their understanding of the concept of being white in the US and what ethnic and 

religious groups have been included in that definition in the past and today. 

Assessments:
• Students will use class-based sources to write a long paragraph summary of the “Great Orphan Abduction” 

and summarize how this story highlights the historical expectations and benefits of being white in the US. 
• Students will use class-based sources to write a long paragraph that answers the questions, “Where did Irish 

American stereotypes from the 1900s come from, and how did they lead to xenophobia?”
• Students will use class-based sources to write a long paragraph that answers the questions, “Where did Polish 

American stereotypes come from, and how did they lead to xenophobia in the US?”
• Students will use class-based sources to write a long paragraph that answers the questions, “Where did 

German American stereotypes come from, and how did they lead to xenophobia in the US?”
• Students will use class-based sources to write a long paragraph that answers the questions, “Where did Italian 

American stereotypes come from, and how did they lead to xenophobia in the US?”
• Students will use class-based sources to write a long paragraph that answers the questions, “How did 

Armenian stereotypes reflect Middle Eastern and North African American stereotypes? Where did they 
come from and how did they lead to xenophobia in the US?”

• Students will use class-based sources to write a long paragraph that answers the questions, “How has a 
partially shared ethnic and political culture between the British and the US affected the foreign policy of both 
countries? How is America’s influence both a good thing and a bad thing?” 

• Students will write a five-paragraph essay (or longer) summarizing their learning in this unit and addressing 
the question, “How has the concept of whiteness changed in the US over the last 350 years?” Students will 
use the research resources from the unit as well as written work conducted individually and as a group. 
Student work will be assessed for its relevance to the topic, supporting details, and use of accurate citations. 
Student unit essays will be used to support the final class essay. 

Unit 8: Conclusion and Final Essay

In this conclusion, students will study examples of factors that impact all ethnicities, such as mixed race and food 
scarcity. Students will also spend several lessons reviewing their unit essays in order to craft a comprehensive class 
essay that summarizes their learning. How does the growing group of Americans that identify as mixed race change civil 
rights issues in the future? How effective have civil rights measures been for different ethnic groups in the United States over 
the last 400 years? How does US immigrant food scarcity, production, and offerings reflect US cultural diversity? 
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Objectives: 
• Students will research the growing population that identifies as mixed race in the US. 
• Students will research how US immigrant food scarcity, production, and offerings reflect cultural diversity. 
• Students will summarize and evaluate their learning regarding the effectiveness of civil rights measures for 

different ethnic groups in the US. 

Assessments:
• Students will create an outline for an essay that answers the question, “How effective have civil rights measures 

been for different ethnic groups in the United States over the last 400 years? Include measures of a democratic society 
that were used to improve civil rights as well as a counterargument and rebuttal about whiteness in America.” 
Students will use unit KWL charts, class-shared Google notes, assessment paragraphs, and other homework 
assignments in order to select an essay format. Students can choose from formats based on ethnicity or on 
more advanced themes of housing, education, violence, economic success, or democratic methods—citizenship, 
voting rights, legislation, Supreme Court rulings, or organizations. Students will also consider the future of 
mixed race Americans in the US in their conclusion. Student outlines should be completed in class and will 
have teacher approval before moving to the rough draft stage. Students will cite all sources. 

• Students will create a rough draft of an essay that answers the question, “How effective have civil rights measures been 
for different ethnic groups in the United States over the last 400 years? Include measures of a democratic society that were 
used to improve civil rights as well as a counterargument and rebuttal about whiteness in America.” Students will use 
unit KWL charts, class-shared Google notes, assessment paragraphs, and other homework assignments in order to 
create paragraph topic sentences and to locate appropriate evidence that supports their thesis, topic sentences, and 
conclusion. Students will share their topic sentence and evidence draft in class and cite their sources. 

• Students will create a counterargument and rebuttal to their thesis and share with the teacher before 
including in their final essay. 

• Students will create a final essay to share during the final class period that answers the question, “How 
effective have civil rights measures been for different ethnic groups in the United States over the last 
400 years? Include measures of a democratic society that were used to improve civil rights as well as a 
counterargument and rebuttal about whiteness in America.”
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